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Title : English Teaching and Learning at Balai Latihan 
Kerja Komunitas Nahdlotut Thalibin 
Name of Student : Moh. Hakim Lutfi 
Student Number : 1503046119 
The recognition of competency-based training has been popular in 
recent years. A lot of studies reveal the effectiveness of CBT in the term 
of improving workforce quality and addressing skills mismatch 
nowadays. Thus, this analytical study aimed to explore how the English 
teaching and learning process occurred at BLKK PPNT in the light of 
CBT-based training focused on five major investigations: learning 
objective, materials, teaching methods, media, and assessment 
strategies. This was a descriptive qualitative study undertaken at the 4th 
period of English training of BLKK PPNT in the fiscal year 2020. There 
were 16 students and one certified instructor that are involved in this 
study. The data were gained through observation, interview, and 
documentation. Data analysis was carried out through reducing, 
displaying, and verifying data by linking them to the existing theory. 
The result showed that the learning objective was to teach English for 
front-liners under the Indonesian National Competency Standard 
(SKKNI), the materials were the modules published by Ditjen 
Binalattas in 2016, the teaching methods implemented shared the same 
notion with the CBT model, the media utilized were multimedia (audio, 
visual, and audio-visual), and the assessment strategies were formal and 
informal assessments in the form of post and final testing. These 
findings feasibly can be a reflection for other vocational 
education/training units that take part in the development of CBT in the 
national education/training systems. 
Keywords: English Teaching and Learning, Technical & Vocational 
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CHAPTER I  
INTRODUCTION 
This chapter discusses the research background, research 
questions, research objectives, research scope, and research 
significance. 
A. Background of the Study 
We stand on the boundary of a technological 
revolution that will fundamentally transform how we live, 
work, and associate with one another. This transformation will 
be unlike anything humankind has experienced before. In the 
past few decades, a fourth industrial revolution has emerged, 
known as Industry 4.0. It is characterized by the introduction 
of the internet of things (IoT) and Internet of Services (IoS) 
concepts into manufacturing, which enables smart factories 
with vertically and horizontally integrated production 
systems.1 It connects physical with digital and allows for better 
collaboration and access across departments, partners, 
vendors, product, and people. Industry 4.0 leads to the 
digitalization era. Everything is digital: business models, 
environments, production systems, machines, operators, 
 
1 Jon Kepa Gerrikagoitia and others, ‘Digital Manufacturing 
Platforms in the Industry 4.0 from Private and Public Perspectives’, Applied 





products and services. It is all interconnected inside the digital 
scene with the corresponding virtual representation.2   
Indonesia is currently undergoing a transition period towards 
a knowledge economy and increased competitiveness, growth, and 
employment performance. Skills gaps are significant obstacles in 
this respect. One of the Indonesian government ongoing efforts is 
the development of free vocational training through Balai Latihan 
Kerja (or BLK in short). The emphasis and orientation of BLK 
programs have changed since their first establishment. The 
mechanisms and systems for implementing competency-based 
training (or CBT in short) throughout BLK at the central level are in 
place.3  
We are now changing our discussion to have an overview of 
what Balai Latihan Kerja Komunitas (BLKK) is. Basically, BLKK 
is a public vocational training unit devoted to Islamic educational 
institutions or private Islamic institutions aiming to develop and 
provide technical and vocational skills training according to the 
labour demands. By participating in this program, it is profoundly 
 
2 V. Alcácer and V. Cruz-Machado, ‘Scanning the Industry 4.0: A 
Literature Review on Technologies for Manufacturing Systems’, Engineering 
Science and Technology, an International Journal, 22.6 (2019) 
<https://doi.org/10.1016/j.jestch.2019.01.006>. P. 899. 
3 World Bank, Revitalizing Public Training Centers in Indonesia: 
Challenges and the Way Forward (Jakarta, 2011) 
<http://documents.worldbank.org/curated/en/296231468285051705/pdf/6297





expected that the society living around BLKK area can find 
jobs/occupations, or else they can start their own business and 
become entrepreneurs based on skills they got through/experience 
during the training program.  
In every business industry, there is a gap between English 
language skills required and the skills that are actually available. 
When we refer to a global analysis of English skills in the workplace 
reports that the highest skills gaps are in countries where English is 
not an official language, including Indonesia, with almost one in five 
employers reporting that over 70% of their workforce has a skill 
gap.4 According to the EF English Proficiency Index (EF EPI) 
attempting to rank countries by the average level of English 
language skills, Indonesia is ranked 74th among 100 countries and 
regions across the world. It indicates that English proficiency in our 
country is at a low category level in 2020. Compared to our 
neighbouring countries, such as the Philippines and Malaysia, both 
of which are ranked 27th and 30th in sequence. Indonesia is still far 
behind. Meanwhile, Singapore is in the top 10 with a very high 
proficiency band.5 
 
4 James Keirstead and others, ‘English at Work: Global Analysis of 
Language Skills in the Workplace’, November, 2016, 42 
<www.cambridgeenglish.org/images/english-at-work-full-report.pdf>. 
5 ‘EF EPI 2020 - EF English Proficiency Index’ 





Balai Latihan Kerja Komunitas Nahdhatut Thalibin (BLKK 
PPNT) is one of the training providers that plays an important role 
in national skills development and is adequately supported by 
government policies and funding. BLKK PPNT emerges as one of 
the solutions attempting to resolve the recent skills mismatch by 
offering employability training to allow adolescents who are unable 
to pursue higher education to pursue vocational courses and prepare 
them for jobs in local industries by implementing competency-based 
training (CBT) approach. 
Heretofore, the effectiveness of UPTD Balai Latihan Kerja 
(BLK) in improving the quality of labour and the factors that 
influence the effectiveness of UPTD Balai Latihan Kerja (BLK) in 
improving the quality of the workforce had been examined by 
Yulzain and Jumiati. They exhibited that the role of BLK is quite 
effective in improving the quality of the workforce.6 By the same 
token, Prasetyo et al. validated this claim. They said that the role of 
BLK is quite significant in providing a future-ready workforce.7 The 
selection of teaching materials and the use of methods are very 
influential in the success of the training. In the CBT system, the unit 
 
6 Fahrani Yulzain and Jumiati, ‘Efektivitas UPTD Balai Latihan Kerja 
(BLK) dalam Meningkatkan Kualitas Tenaga Kerja di UPTD BLK Kabupaten 
Padang Pariaman’, Jurnal Mahasiwa Ilmu Administrasi Publik (JMIAP), 1.4 
(2019), P. 12. 
7 Heru Prasetiyo, Yoto, and Partono, ‘Peran Balai Latihan Kerja 
(BLK) Jombang dalam Menyediakan Individu yang Siap Kerja dalam Industri 





of progression is mastery of specific knowledge and skills and is 
learner- or participant-centred as explained by Rick Sullivan.8 Also, 
Jeonghyun Kim highlights that a competency-based approach is 
effective, sustainable, and can be customized to address the skill 
gaps in the rapidly evolving information professions.9 Lorenz 
Lassnigg argues that there is hardly any evidence for the 
effectiveness of competency-based education despite the long 
period since the 1970s.10 This is due to only very little attention to 
testing the assumptions that competency-based education is a 
worthy educational innovation. That is why this research aims to 
investigate how the teaching and learning process in BLKK PPNT 
is conducted. 
Another factor causing the research site selection was that 
BLKK PPNT used new curriculum on the persistence of CBT-based 
modules. The recent study proves that the use of competency-based 
 
8 Rick Sullivan and Noel McIntosh, ‘The Competency-Based 
Approach to Training’, Medical Journal of Indonesia, 5.2 (1996), P. 95 
<https://doi.org/10.13181/mji.v5i2.853>. 
9 Jeonghyun Kim, ‘Competency-Based Curriculum: An Effective 
Approach to Digital Curation Education’, Journal of Education for Library 
and Information Science Online, 56.4 (2015), P. 283. 
<https://doi.org/10.12783/issn.2328-2967/56/4/2>. 
10 Lorenz Lassnigg, Competence-Based Vocational and Professional 
Education. A Critical Review of the Research Literature on Outcome-Oriented 






modules improved the trainees’ entrepreneurial competencies.11 
Other supporting factors were the existence of good infrastructures 
and adequate facilities to support learning process. This was based 
on the previous research that reveals the importance of such factors. 
The lack of prior socialization on the implementation of the policy 
and the ill-prepared planning in the ability of human resources and 
the appropriateness of supporting infrastructures and facilities can 
inhibit the CBT implementation.12 
BLKK PPNT and its advancement orientation absolutely 
would generate a qualified and competitive national workforce. This 
issue stood out and had prompted the writer to research a study under 
the heading “English Teaching and Learning at Balai Latihan Kerja 
Komunitas Nahdhatut Thalibin”. The researcher intended to explain 
how English teaching and learning were conducted according to 
competency-based training concepts and principles in the terms of 
learning objectives, learning materials, teaching methods, learning 
media, and assessment strategies. 
 
11 Abdul Muin Sibuea and others, ‘Development of Competency-
Based Modules Instruction to Improve Entrepreneurship Competence on 
Labor Training Centre Learner’, Asian Journal of Scientific Research, 13.1 
(2020) <https://doi.org/DOI: 10.3923/ajsr.2020.86.91>. 
12 Wim Johannes Rifdan Winowatan, Anshari, and Kahar Fakhir, 
‘Implementation of Competency-Based Curriculum Policy at Tourism 
Polytechnic of Makassar’, Journal of Humanities and Social Science, 23.2 





B. Research Questions 
The research questions of this study focused on the English 
language teaching and learning process at BLKK PPNT formulated 
as follow: 
1. What are the learning objectives of English teaching and 
learning at Balai Latihan Kerja Komunitas Nahdhatut 
Thalibin? 
2. What materials are taught for English teaching and learning 
at Balai Latihan Kerja Komunitas Nahdhatut Thalibin? 
3. What methods are used for English teaching and learning at 
Balai Latihan Kerja Komunitas Nahdhatut Thalibin? 
4. What learning media are used for English teaching and 
learning at Balai Latihan Kerja Komunitas Nahdhatut 
Thalibin? 
5. How does the instructor assess students’ competence in 
English teaching and learning at Balai Latihan Kerja 
Komunitas Nahdhatut Thalibin? 
C. Research Objectives  
In line with the research questions, the aims of this research 
were: 
1. to describe the learning objectives of English teaching and 






2. to describe the materials taught for English teaching and 
learning and learning at Balai Latihan Kerja Komunitas 
Nahdhatut Thalibin. 
3. to describe the method used for English teaching and learning 
at Balai Latihan Kerja Komunitas Nahdhatut Thalibin. 
4. to describe the media used for English teaching and learning 
at Balai Latihan Kerja Komunitas Nahdhatut Thalibin. 
5. to explain the way the instructor assesses the students’ 
competence in English teaching and learning at Balai Latihan 
Kerja Komunitas Nahdhatut Thalibin. 
D. Scope of the Research 
This research focused on the English teaching and learning 
process of the 4th period at Balai Latihan Kerja Komunitas 
Nahdhatut Thalibin in the fiscal year 2020, in terms of learning 
objectives, learning materials, teaching methods, and learning media 
and assessment strategies. It took place in BLKK PPNT which was 
located at Jl. Ratu Kalinyamat No. 20, Tayu Wetan, Tayu, Pati, Jawa 
Tengah. 
E. Significances of the Research 
The results of this research were expected to give benefits in 
many aspects as follow: 





This research's results were expected to contribute to insight 
into suitable teaching methods or strategies in teaching English for 
specific purposes, especially in CBT-based training. 
2. Practical Benefit 
This research's results were expected to help the readers 
consider before choosing teaching strategy/method to teach 
English according to the need analysis, problems the students 
encounter, and possible solutions to solve those problems. Besides, 
the next researchers can also use this research to get information 
and reference in conducting the relevant studies.  
3. Pedagogical Benefit  
a. For the researcher 
1. Getting a direct experience of how teaching English for 
specific purposes occurs in a non-formal education 
setting. 
b. For the students 
1. Students are expected to be highly motivated in 
learning English. 
2. Students can identify the complexity of teaching-
learning concept that they will understand the 
importance of their engagement in the learning process 





1. Teachers can use the result of this study as a reflection 
or evaluation especially for those who implement CBT-
based education. 
2. Teachers can improve the quality of teaching English 
for specific purposes by inventing new innovative ways 





CHAPTER II  
REVIEW OF RELATED LITERATURE 
This chapter presents a literature review of teaching and learning 
process and its components and competency-based training. Some 
previous researches related to this research and the conceptual 
framework of this study are also presented. 
A. Literature Review 
1. Teaching and Learning Process 
We tend to think that teaching is all about teachers and 
their role. The most significant aspects of the educational process 
are the students and what they learn. Education has always been 
awash with new ideas about teaching and learning. It may lead 
us to figure out what teaching and learning mean. As we review 
educational literature, we find many differences in theories and 
definitions. 
As cited in Rajagopalan’s journal, Edmund Amidon 
(1967) defines teaching as an interactive process, primarily 
involving classroom talk which takes place between teacher and 
pupil and occurs during certain definable activities.1 According 
to Brown, teaching may be defined as showing or helping 
 
1 Isola Rajagopalan, ‘Concept of Teaching’, Shanlax International 






someone learn how to do something, giving instructions, guiding 
in the study of something, and providing knowledge, causing 
them to know or understand.2 Meanwhile, Susan states that 
learning is a process that leads to change, which occurs as a result 
of experience and increases the potential for improved 
performance and future learning.3 Learning is viewed as a 
cognitive individual process happening within the individual and 
then moves to the social dimension.4 It would be endless if we 
talk about teaching and learning definitions because there is no 
concrete definition fully describing what actually teaching and 
learning means. 
 As various definitions of teaching and learning above, it 
can be simplified that the teaching-learning process means a 
process that contains a series of actions of teachers and students 
based on reciprocal relationships that take place in educational 
situations to achieve certain goals. 
 
2 T. D. Terrell and H. Douglas Brown, Principles of Language 
Learning and Teaching, (New York: Pearson Education, 2007), P. 7. 
<https://doi.org/10.2307/414380>. 
3 Susan A. Ambrose and others, How Learning Works: 7 Research-
Based Principles for Smart Teaching (San Francisco: Jossey-Bass, 2010), P. 
10. 
4 Norita Purba, ‘The Role of Psycholinguistics in Language Learning 
and Teaching’, Tell : Teaching of English Language and Literature Journal, 





To conduct a teaching and learning process, we need to 
prepare a lesson plan first. Referring to Moore’s outline, the 
components of the learning plan include learning objectives 
(competence and competency indicator), lesson materials, 
learning activities, tools/media, teaching method, and evaluation 
of learning.5 Many educators indicate that these components play 
a valuable role in the design and delivery of a lesson. Here are 
some relevant explanations related to learning plan components: 
a. Learning Objective 
The first component in lesson planning is determining 
the objectives of learning. They usually describe what 
students will be expected to learn by the end of a lesson. They 
also ideally describe a direction for the students to acquire 
new knowledge, skill, and attitudes. 
Before the teaching and learning process occurs, the 
teacher needs to formulate the learning objective that must be 
achieved by the students by the end of the learning process. 
According to Bloom’s Taxonomy of education’s Objectives, 
learning objectives must be formulated into three domains. 
Those are cognitive (knowledge), affective (behaviour), and 
 
5 Kenneth D. Moore, Classroom Teaching Skill (New York: McGraw 





psychomotor (skill) domains.6 This is because an effective 
learning objective should include 5 elements: who, will do, 
how much or how well, of what, and by when. The mnemonic 
SMART is used to describe a well-written learning objective. 
It stands for specific (states exactly what the learner will be 
able to do), measurable (can be observed by the end of 
learning training session), attainable (for participant within 
the scheduled time and specified conditions), relevant (to the 
need of the participant and the organization), and time-bound 
(achievable by the end of the training session).7 
Basturkmen considers that the main purpose of the 
teaching-learning process is enabling learners to acquire 
information in its general sense. Concerning ESP, there are 
five broad objectives in learning:8 1) to reveal subject-specific 
language use. 2) to develop target performance competencies. 
3) to teach underlying knowledge. 4) to develop strategic 
competence. 5) to foster critical awareness. 
 
6 Benjamin S. Bloom, Taxonomy of Educational Objectives (USA: 
Addison-Wesley Publishing Company, 1956), P. 18. 
7 Lyn Ashmore and Denise Robinson, Learning, Teaching and 
Development: Strategies for Action (London: SAGE Publications Ltd, 2015), 
P. 51-52. 
8 Helen Basturkmen, Ideas and Options in English for Specific 






In conclusion, learning objectives provide a clear 
purpose which students learning efforts are focused on. 
Learning objectives should be used to guide students as they 
learn through the course and to assess their learning process. 
b. Learning Materials 
In education, learning material is used for teaching a 
course. It is important to significantly increase student 
achievement as a source to support student learning. That is 
why it is included in lesson plan compositions as it is a part 
of learning resource necessarily needed by both teacher and 
student in the educational process. 
Learning material is a spectrum of educational 
materials that teachers use in the classroom to support specific 
learning objectives, as set out in lesson plans or syllabus.9 
Teaching material is a key component in language teaching. 
It plays an important role in teaching practices. It is a resource 
of what will be taught and learned, source of activities for 
learner practice and communication interaction, reference 
source for the learner on grammar, vocabularies, etc. The 
 
9 Beth Lewis, ‘TLM or Teaching Learning Materials Definition’, 
2019 <https://www.thoughtco.com/tlm-teaching-learning-materials-





source of stimulation the ideas for classroom activities, 
syllabus, and learning support.10 
Learning material can be categorized into two genres: 
authentic material (not produced for language teaching 
purposes) and created material (tailored specifically for 
language teaching purposes).11 While Meskill adds the third 
genre, namely, homemade material (teacher/student-
produced). In tandem with an understanding of the learners, 
teacher ingenuity can work to produce materials far superior 
to commercially produced fare.12 
The most commonly used learning material is 
textbooks. A textbook is a book containing a comprehensive 
compilation of content in a branch of study with intention of 
explanation. Here are some criteria for a good textbook:13 
1. The book should be according to the individual 
difference of students. 
 
10 Jack C. Richards, Curriculum Development in Language Teaching 
(Cambridge: Cambridge University Press, 2001), P. 251. 
11 David Nunan, The Learners-Centred Curriculum (Cambridge: 
Cambridge University Press, 1998), P. 99 . 
12 Carla Meskill, Teaching and Learning in Real Time: Media, 
Techologies and Language (Houston: Athelstan, 2002), P. 63. 
13 M. F. Patel and Praveen M. Jain, English Language Teaching: 
Methods, Tools, & Techniques (Jaipur: Sunrise Publishers & Distributors, 





2. The book should be according to the objectives of 
teaching English. 
3. The subject matter should be well graded. 
4. Exercise work and practical work should be given 
at the end of the chapter. 
5. It must develop moral qualities in the students. 
6. There should be no printing mistake. 
7. It must not be very costly. 
8. The paper should be qualitative. 
9. The cover should be attractive and qualitative. 
The use and the implementation of good quality 
educational materials in teaching-learning processes is, 
without any doubt, one of the key components of the teacher’s 
didactic efforts. 
According to Cunningsworth, four aspects underlie 
specific criteria for choosing learning materials:14 
1. They should correspond to the learner’s needs seen 
from the aims and objectives of the language program. 
2. They should reflect the uses (present or future) which 
learners will make use of the language. They help to 
equip students to use language effectively for their 
purposes. 
 
14 Alan Cunningsworth, Choosing Your Coursebook (Oxford: 





3. They should take account of students’ needs as learners 
and should facilitate their learning processes. 
4. They should have a clear role as a support for learning. 
They should mediate between the target language and 
the learner. 
By knowing these characteristics, it is expected that in 
preparing learning materials, we realize that they are more 
flexible following students' needs. Instruction, practice, and 
feedback are also required to be included as well. 
Understanding how far the interest and the talent of students 
is a must for a teacher so that the student could be motivated 
to learn independently as well as be able to control the 
competencies that have been determined. 
c. Learning Activities 
In a student-centred approach, learning activities are 
influential. This is broadly due to the encompassing methods 
of teaching that shift the focus of instruction from the teacher 
to students. 
Learning activities refer to teacher-guided instructional 
tasks or assignments for students. The term teaching strategy 
and learning activity do not exclusively imply active or 
passive instruction. For instance, a teacher may choose a 
lecture teaching strategy where the students are expected to 





may choose a problem-based teaching strategy where the 
students are expected to discover that they need to learn 
something to solve the problem as their learning activity.15 
Whatever we believe about learning activities, their 
main objective is all the same, that is to support learning 
outcomes. Learning activities should be prepared well. 
Whether they are passive or active activity, they must be 
adjusted according to the need and the objective of learning 
outcome. 
d. Learning Media 
Teaching material and instructional material play an 
important role in the teaching-learning process. Thus, the use 
and selection of teaching aids must be considered carefully to 
achieve the desired learning objectives. Several types of 
learning media can be utilized in teaching English. We might 
already know these types of learning media or tools that we 
can utilize in the classroom.  
In general, there are 6 basic categories of media used in 
learning: 1) text, 2) audio, 3) visuals, 4) video (motion), 5) 
 
15 Jones and Barlett Publisher, ‘Active Teaching Strategies and 
Learning Activities’ 
<http://samples.jbpub.com/9780763749453/49451_CH09_FINAL.pdf> 





manipulatives (objects), and 6) people.16 The most commonly 
used medium text that may be displayed in any format such 
as whiteboard, computer screen, book, poster, and so on. 
Another medium that is often used as learning media is audio, 
including anything that can be heard including human voice, 
music, mechanical engine sounds, and noises. Visual media 
are such as diagrams on a computer screen, drawings on a 
whiteboard, photographs, graphics in a book, cartoons, and so 
on. Video is a visual as well as the audio medium that shows 
motion and can be stored on DVDs or flash drives, streamed 
from the Internet, be in the form of computer animation, and 
so on. Real objects or models are learning media in the form 
of three dimensions that can be touched and handled by 
students. The last are people who are critical to learning. 
Students learn from teachers, other students, and adults. 
Meanwhile, Patel and Jain summaries the types of 
media in their book into several kinds as follow:17 
1. Audio aids: audio cassette player, radio, microphone, 
and podcast 
 
16 Sharon E. Smaldino and others, Instructional Technology and 
Media for Learning (USA: Pearson Education, 2019), P. 5-6. 
17 M. F. Patel and Praveen M. Jain, English Language Teaching: 
Methods, Tools, & Techniques (Jaipur: Sunrise Publishers & Distributors, 





2. Visual aids: boards, charts, maps, pictures, drawings, 
static and working modal, film strip, slide projector, 
OHP, and transparencies. 
3. Audio-Visual aids: video compact disc player, 
television, film projector, language laboratory, and 
computer-assisted learning. 
Several important things need to be considered in 
choosing and developing learning media. The process of 
selecting existing media or developing new media is based on 
context, expectations, conditions of performance, available 
resources, culture, and practicality. The learning media 
selection is determined by the following reasons:18 
1. Learning media is chosen to improve the quality of 
learning. 
2. Learning media is chosen to present and reinforce the 
most essential knowledge and skills. 
3. Learning media is chosen to accommodate differences 
in student characteristics. Variations in the use of 
different types of learning media will facilitate the 
different styles of learning possessed by students 
(auditory, visual, and kinesthetic). 
 
18 Robert Maribe Branch, Instructional Design: The ADDIE 





Basically, anything that enhances the learning 
experience is called a teaching medium. Teaching media are 
extremely important to instruction. We must be selective in 
the use of these learning media/tools to create an effective 
teaching and learning atmosphere. 
e. Teaching Methodology 
Teaching methodology has a big impact on the teaching 
and learning process. The success of the teaching and learning 
process can be seen from the achieved learning outcomes. In 
other words, the use of innovative methods of teaching is very 
influential in the classroom. 
The teaching method is an overall plan for the orderly 
presentation of language material, no part of which 
contradicts, and all of which based upon, the selected 
approach (Anthony in Richards, 2001). According to 
Douglas, a method is a generalized set of classroom 
specifications for accomplishing linguistic objectives. There 
are many kinds of methodology in language teaching as a 
foreign language. They are Grammar Translation Method, 





Total Physical Responses, Communicative Language 
Teaching.19 
Language teaching methodology has undergone a lot of 
changes. It has shifted from traditional ways, such as lectures, 
spell repetition, and grammar worksheets, to specific and 
efficient ways that fulfil the demand of modern learners. In 
general, everything we teach needs to be relevant to the 
students’ environment. 
f. Learning Evaluation 
In education, evaluation plays an enormous role in the 
teaching-learning process. Checking students’ understanding 
of the subject matter is critical to the learning process. It is 
necessary to evaluate whether the educational goals and 
standards of the lesson have matched or not. 
Assessment is an ongoing process that encompasses a 
much wider domain. Whenever a student responds to a 
question, offer a comment, or tries out a new word or 
structure, a teacher subconsciously makes an assessment of 
the students’ performance, knowing that their responses are 
being measured and evaluated. There is no assessment 
strategy that is intrinsically better than another since the 
 
19 T. D. Terrell and H. Douglas Brown, Principles of Language 





assessment choice depends on its relevance to the particular 
competencies to are going to be assessed. 6 main assessment 
strategies are frequently used to measure an individual’s 
competence. These include 1) formal and informal 
assessments, 2) summative and formative assessments, 3) 
direct assessments, and indirect assessments.20 
As a teacher, we should always be gathering 
information about how much a student understands the lesson 
being taught. Evaluation is needed to know to what extent the 
student understands course materials. Both formal and 
informal assessment can be implemented as our learning 
evaluation. 
2. Teaching English for Specific Purposes 
There is nothing specific about ESP methodology. The 
principles that underlie good ESP methodology are the same as 
those underlie English language teaching methodology in 
general. Similarly, at the level of techniques, the ESP teacher can 
learn a lot from General English practice. The teacher who has 
come to ESP from EGP doesn’t need to think that a whole new 
methodology must be learned. The classroom skills and 
techniques acquired in EGP teaching can be usefully employed 
 
20 H. Douglas Brown, Language Assessment: Principles and 





in the ESP classroom.21 But somehow, both of them a distinction 
that has important implications for ESP teachers to understand. 
This is because EGP focuses on students' general English 
language abilities whereas ESP focuses on specific skills and 
needs of learners’ professional/academic needs. 
3. Technical and Vocational Education and Training 
In the long term, changing technology and demographics 
could influence the demands of English. Business demand for 
English is predicted to continue growing. As English is still 
becoming an international language, being able to speak English 
is now turning a basic urge for everyone. Thus, developing a 
proficient speaking skill is a challenge for English teachers. This 
is corroborated by Widiati and Cahyono’s statement regarding 
the importance of teaching English-speaking skills. They reckon 
that the teaching of speaking skills is highly important nowadays, 
proven by the large number of students who want to study 
English to be able to use English for communicative purposes.22 
If we consider the scope of English teaching and learning, 
it is not only taught in formal schools but also the area of works. 
 
21 Tom Hutchinson and Alan Waters, English for Specific Purposes: 
A Learning-Centred Approach (Cambridge: Cambridge University Press, 
1987), P. 142. 
22 Utami Widiati and B. Yudi Cahyono, ‘The Teaching of EFL 
Speaking in the Indonesian Context: The State of the Art’, Bahasa dan Seni, 





Therefore, it makes studying English emphasize two main 
purposes of directing two main subjects: English for General 
Purposes (EGP) and English for Specific Purposes (ESP). 
Nowadays, ESP is a major activity around the world.23 Every 
pedagogical classroom decision to be implemented into 
classroom practice must be established logically based on 
intended learning goals and objectives. These learning goals and 
objectives would reflect the ultimately expected competencies 
for the graduates to master. Unlike in EGP, in ESP, teaching-
learning activities could be far more complex as English as the 
means of communication is not the only aspect to set up the 
expected competencies in a professional context.24 The vast 
majority of our communication is oral. Most of our students will 
be asked to speak face to face with a variety of audiences: 
classmates now, and someday co-workers, clients, team 
members, staff, and many others. Thus, there is presently a 
pressing need for more trained and knowledgeable employees to 
serve in such a hotel industry or any other sectors. 
 
23 Budasi, English for Specific Purposes (Jogjakarta: Graha Ilmu, 
2015), P. 1. 
24 Alif A. N. M. Akbar and Gunadi H. Sulistyo, ‘The Current Learning 
Competences of English for Vocational High School Graduates: Do They 
Really Cater for the Real-Life Professional Needs’, The International English 





The Indonesian government is investing more in the 
national development of education and training system to close 
these gaps and to transform the Indonesian technical vocational 
education and training system (TVET) into one that provides 
demand-driven and practice-oriented programs, aimed at 
improving employability and participation in lifelong learning. 
Indonesia’s TVET system comprises vocational education and 
vocational training. The former is regulated by the national 
education system act and is under the charge of the Ministry of 
Education and Culture and the Directorate General of Higher 
Education. The latter is regulated by law no. 13 of 2003 on 
manpower act and government regulation on national training for 
work system (government regulation No. 31 of 2006).25 
Substantially, the vocational experience can be obtained in three 
ways including enrolling in formal vocational education, 
receiving vocational training, or a combination of both. In other 
words, someone pursues vocational training to improve his 
technical skills upon graduation from a vocational school. One 
of the ongoing efforts promoted by the Indonesian government is 
the development of free vocational training through Balai 
 
25 Suzaina Kadir, Nirwansyah, and Bianca Ayasha Bachrul, Technical 
and Vocational Education and Training in Indonesia: Challenges and 
Opportunities for the Future: Lee Kuan Yew School of Public Policy – 
Microsoft Case Study Series (Singapure: Lee Kuan Yew School of Public 





Latihan Kerja (or BLK in short). The emphasis and orientation 
of BLK programs have changed since their first establishment. 
The mechanisms and systems for implementing competency-
based training (or CBT in short) throughout BLK at the central 
level are in place.26 According to the government’s policy, all 
BLK should provide technical and vocational training based on 
SKKNI (National Working Competency Standard of Indonesia). 
It means that all instructors must be well-educated and trained in 
the area of competency-based training (CBT) methods and have 
legal expertise certification of competence.27 All teachers must 
complete a certification process that requires them to have a four-
year higher education degree. The teachers are certified in line 
with the standards developed by the National Standards Board 
(BNSP). It is based on the Teacher Law of 2005.28 
4. Competency-Based Training (CBT) in Indonesia 
Competency-based teaching and learning have been 
recognized in many education systems in recent years. It is a 
system that challenges the traditional practice of focusing on 
content without paying attention to skill mastery. 
 
26 World Bank, Revitalizing Public Training Centers in Indonesia: 
Challenges and the Way Forward (Jakarta, 2011), P. 6.  
27 Peter van Rooij, Balai Latihan Kerja di Indonesia (Jakarta, 2011), 
P. 11. 
28 UNESCO-UNEVOC, World TVET Database Indonesia, 






As the name implies, competency-based training (CBT) is 
a structured training and assessment approach that allows 
individuals to acquire the skills and knowledge to perform simple 
or complex tasks to a specified standard.29 According to the 
decision of the Indonesian Minister of Manpower and 
Transmigration No. 8 of 2014, lesson plans are essential for 
trainers as they bridge the module template to the actual delivery 
of CBT. A lesson plan is a written document compiled by the 
instructor before learning takes place and outlines the key 
features of the lesson to be given. Determining its components, 
lesson plan, at least, includes: 
a. Training Objectives 
We need to know that competencies can be anything 
from a set of knowledge, skills, behaviours, attitudes, and 
characteristics that lead to producing distinguished results. Job 
competence is each individual's capability that covers aspects 
of knowledge, skills, and work attitude that accords with 
prescribed standards.30  
CBT is, therefore, a form of training that is specifically 
focused on achieving competence. The emphasis of CBT is on 
 
29 Ruba Jaradat, Competency-Based Training (CBT): An Introductory 
Manual for Practitioners (Jordan: International Labour Organization, 2020), 
P. 12. 






performing rather than knowing.31 CBT is replacing traditional 
training and learning methods, which are often undertaken 
within a course or subject. These have tended to mostly focus 
on knowledge without the mastery of real-life industry skills or 
any consideration for labour market performance. Instead, CBT 
attempts to be market-relevant, since it is based on information 
about the needs of the labour market and, in return, signals to 
employers the available skills and employability of 
jobseekers.32 In formulating training objectives, it is important 
to include Bloom’s taxonomy and SMART aspects. So that 
learning outcomes are specific and measurable. The learning 
objectives should be based on the need analysis by referring to 
the national standard curriculum. 
b. Teaching Methods 
The curriculum in CBT should be based on the verified 
occupational profile or industry/nationally approved 
competency standards for the given occupation (in this case, 
SKKNI). The curriculum serves as an essential guide for 
trainers, holding them accountable for the skills to be learned, 
as well as a means for measuring student performance.33 A 
 
31 Graeme Dobson, A Guide to Writing Competency Based Training 
Materials (Melbourne: National Volunteer Skills Centre, 2003), P. 8 
<https://www.k4health.org/sites/default/files/Guide to Writing Competency 
Based Training Materials.pdf>. 
32 Jaradat, Competency-Based Training …, P. 13. 





learner guide is essentially a learning package that directs 
trainees through all learning activities for a given competency, 
divided into modules. Learner guides should promote critical 
thinking, problem-solving, and fault finding in learning 
activities, and use clear, concise, short sentences and unified 
text formatting.34 In training conduction, CBT's common 
methods include lectures, visual lectures, demonstration, 
questioning, discussion, and practice. There are four stages in 
the teaching and learning process: 1) Introduction/preparation, 
2) Elaboration, 3) Application, 4) Assessment. 
c. Training Tools/Media 
The instructor should incorporate “tell”, “show”, and 
“do” steps in every learning lesson for learners to have an 
opportunity to process information according to their preferred 
learning modalities. Educationists have shown that people use 
three different senses or modalities to process information: 
auditory, visual, and tactile. Therefore, to accommodate these 
three learning modalities, an effective instructor will ensure 
that training offers a mix of modalities that best suit the ways 
that individuals process information, and encourage them to 
adopt various approaches towards skill acquisition.35 That’s 
why the selection of training media should be based on the 
 
34 Jaradat, Competency-Based Training …, P. 38. 





learners’ characteristics to accommodate differences in 
learning styles. 
d. Assessment Strategies 
In competency-based training, a key emphasis is on the 
learners’ ability to demonstrate that they are competent in 
various ways and over a period of time. 
Competency-based assessment is the process of 
collecting evidence and making judgments against set criteria. 
In the VET sector, the criteria are based on the performance an 
individual is expected to demonstrate in the workplace.36  
The learner must demonstrate his or her mastery of that 
single skill before continuing to the next unit. Once students 
can demonstrate the mastery of a given competency, they then 
proceed to the next unit. These skills are put together into 
modules and typically the learner would receive a form of 
qualification and certification at the end of the training. 
B. Previous Research 
A lot of research had been done on English teaching and 
learning. The researcher had reviewed to support his study as 
references. Among those was a need analysis study conducted by 
Arif Mahbub. It discussed English teaching in a vocational school. 
It was conducted by using a multi-method approach that involved 
 





both quantitative and qualitative research methods. The data were 
gathered through a questionnaire and interviews. This research 
investigated the vocational school students’ needs on the 
implementation of English teaching and learning that focused on the 
target needs and learning needs. There were several deficiencies in 
the practices of English teaching-learning at this school. Thus, it 
could be interpreted that the practices of English teaching seemed 
not to work effectively as they failed to meet the learners’ 
expectations regarding their target needs and learning needs.37 
Since the research used a mixed-method approach which 
involved both quantitative and qualitative research methods, it 
produced a richer and more comprehensive understanding of the 
research area and enabled us to compare and contrast results and 
gain much deeper insights. But somehow, the findings of this study 
could not be generalized for other classes within the same site of the 
study since it only took several students that were purposively 
selected as they were deemed representative to present in-depth data 
the writer sought to study. 
Unlike my research, this study focused on different research 
objectives. Like other educational matters, need analysis can be a 
vital asset for teachers of English for specific purposes (ESP) to 
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identify their learners’ key requirements or needs and determine the 
areas in which they are lacking skills. This was essential to meet 
learners’ needs, regardless of the formality or non-formality of 
education itself. 
Another study by Muhamad Taridi analysed the teaching and 
learning process's implementation as one of the process standards in 
the 2013 Indonesian curriculum. The research was appropriately 
undertaken as qualitative research with a case study approach. In 
collecting the data, interview, observation, and document review 
were used. The findings described the analysis of the 
implementation of the teaching and learning process which are 
classified into introductory, core, and closing activities. The 
concerned problems found and emerged are; 1) the teachers’ 
weaknesses in keeping update with the latest technology, 2) lack of 
technological tools provided by the school, 3) number of the 
students in one classroom and space limitation of the room, 4) less 
opportunity to practice for the students, and 5) situational problems 
(the crowd).38 
Since this was a case study, it provided detailed rich 
qualitative information. Nevertheless, this research dealt with only 
 
38 Muhamad Taridi, ‘English Teaching and Learning Process 
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one case, it is slightly hard to be sure if the case study investigated 
is representative of the wider body of similar instances as a basis for 
generalization.  
The similarity was that both of these researches were 
conducted in a descriptive qualitative method and both described 
English teaching and learning process. What made it different from 
my research was the research objectives. This research was 
conducted to explore the English teaching and learning process at 
the school following the 2013 Curriculum while this research was to 
explore the English teaching and learning process in BLKK which 
was based on competency-based training. 
Next, a study by Mark B. Ulla presented the experiences of 
Filipino university and college English teachers and their 
perceptions on the teaching of English as a foreign language in 
Thailand. This study was qualitative research that relies heavily on 
in-depth interview. Findings showed that Filipino teachers were 
positive about teaching English to Thai students. But they perceived 
that English language teaching is challenging due to students’ lack 
of interest in the English language, lack of exposure to and support 





English language curriculum, and lack of teacher professional 
development.39 
It is clear that the research objectives and method were 
different from the current research. Although it reported English 
teachers' experiences and perceptions in Thailand, the findings may 
not be completely representative of Filipino teachers and other 
nationalities teaching English in the country. But this research 
provided a new light on issues in English language teaching that its 
implications were not addressed only to the educational institutions 
in Thailand but also to the ASEAN region where English is mostly 
taught as a foreign language. 
Another relevant study is a research and development study 
aimed at developing competency-based entrepreneurship modules 
instruction to improve participants’ entrepreneurial competencies at 
the labour training centre. Sibuea et al. (2020) conducted this study 
by implementing Borg and Gall’s research and development.40 As 
many as 150 trainees were divided into 2 groups in which the 
 
39 Mark B. Ulla, ‘English Language Teaching in Thailand: Filipino 
Teachers’ Experiences and Perspectives’, Issues in Educational Research, 
28.4 (2018), 1080–1094. 
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Setya Diningrat, ‘Development of Competency-Based Modules Instruction to 
Improve Entrepreneurship Competence on Labor Training Centre Learner’, 







experimental one was facilitated with competency-based modules 
and the control group was facilitated with textbooks or job sheets. 
The study proved that the use of competency-based modules 
improved the trainees’ entrepreneurial competencies. 
The strength of this research is clear that it could elevate the 
entrepreneurial competencies of participants in the labour training 
centre by developing competency-based modules. However, it still 
needs to involve regularly testing and validation. Based on the small 
scope the research took place, a bias population or poorly formulated 
research can result in inaccurate feedback. 
This research has a contribution to building the theoretical 
construction of this research in the sense of learning material 
necessity for elevating training outcome. It shares the same notion 
of the research question in this study in the term of CBT-based 
modules for vocational training which might lead to the same 
implications for CBT development.  While the differences can be 
seen from many aspects: the research method, its objective, and field 
area. 
The next relevant research was conducted by Winowatan et 
al. (2018).41 It was to examine and analyse the implementation of 
 
41 Wim Johannes Rifdan Winowatan, Anshari, and Kahar Fakhir, 
‘Implementation of Competency-Based Curriculum Policy at Tourism 
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competency-based curriculum policy and factors supporting and 
inhibiting its implementation at Makassar Tourism Polytechnic. 
This study was qualitative research with a case study method. 
Techniques of data collection included in-depth interviews and 
document study. The results indicated that the implementation of 
CBC policy generally had been running well although it was not yet 
optimal due to two factors: the lack of prior socialization on the 
implementation of the policy and the ill-prepared planning in the 
ability of human resources and the appropriateness of supporting 
infrastructures and facilities. 
The research was only used 2 data collection: interview and 
documentation without including participant observation. This 
could be the weakness of this study. The finding supported that the 
implementation of CBC needs competent human resources and 
appropriate infrastructures and facilities. Other than using a 
qualitative approach, this study has the same notion as one of my 
research questions dealing with teaching methods and learning 
media. But the objective of both pieces of research shares different 
purposes. 
C. Conceptual Framework 
The theoretical framework leads to a conceptual framework, 
which means a specific exploration of an aspect of the theoretical 
framework. The theoretical and conceptual framework explains the 





frameworks' overall goal is to make research finding more 
meaningful and acceptable to the theoretical constructs in the 
research field and ensure generalisability.42  
As highlighted in the headline of this research, the purpose of 
this study was to investigate the English teaching and learning 
process at BLKK PPNT. To create an effective English teaching and 
learning process, complete components were necessary to plan 
before learning conduction. Learning components comprises several 
compositions that should be interconnected to one another to 
manifest an effective teaching and learning atmosphere. This 
research was constructed from theories attained from the number of 
literature reviews and previous researches exhibited above. In other 
words, they were used to arrive at a hypothesis. It illustrated what 
the researcher expected to find through the research. 
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CHAPTER III  
RESEARCH METHOD 
This chapter presents the research design, research setting, 
method of collecting data, instrument of the research, and method of 
analysing data. 
A. Research Design 
This study was descriptive qualitative research that the data 
was analysed by using descriptions. Here, the researcher described 
and explained the English teaching and learning process at Balai 
Latihan Kerja Komunitas Pondok Pesantren Nahdlatut Thalibin 
(BLKK PPNT). According to Creswell, one of the characteristics of 
qualitative research is data for description analysed using text 
analysis.1 Descriptive research is not targeted to test a certain 
hypothesis, but it describes the phenomenon, situation, and 
condition during the research.2 So, the research procedure was only 
to collect, present, analyze data, then draw them into a conclusion. 
B. Research Setting 
This research took place in Balai Latihan Kerja Komunitas 
Pondok Pesantren Nahdlatut Thalibin (BLKK PPNT) started from 
12th November 2020 to 09th December 2020. It was located at Jl. 
 
1 John W. Creswell, Educational Research: Planning, Conducting, 
and Evaluating Quantitative and Qualitative Research (Boston: Pearson 
Education, 2012), P. 16. 
2 Suharsimi Arikunto, Prosedur Penelitian: Suatu Pendekatan 





Ratu Kalinyamat No. 20, Tayu Wetan, Tayu, Pati. It was firstly 
operated in 2019. 
Table 3.1. Research Schedule 
No Research 
Progress 
October November December 
1 2 3 4 1 2 3 4 1 2 3 4 
1. Preliminary 
study 
            
2. Writing the 
Research 
Proposal 
            
3. Collecting 
Data 
            
4. Analysing 
Data 
            
 
Primary sources contain first-hand information. It means the 
author’s account on a specific topic or event that s/he participated 
in. They may also come from interviews and surveys. The primary 
sources of this study were:  
1. Tutor/instructor of BLKK PPNT. 
2. Relevant files or documents of BLKK PPNT: 
a. Curriculum Design 
b. Handbooks/Modules 
c. Attendance List 
d. Lesson Plan 
e. Job Sheet 
f. Assessment Sheet 





C. Method of Collecting Data 
In collecting data, the researcher did the following three 
techniques: 
1. Observation. 
Observation is one of the data collection techniques 
commonly used in this research. According to Creswell, 
observation is the process of gathering open-ended, first -hand 
information by observing people and places at a research site.3 The 
researcher observed at BLKK PPNT to record teacher and student 
activity in the classroom setting. The observer tried to be objective 
in personal involvement with the research subject through 
participant observation. 
In this stage, the researcher observed the process of English 
teaching-learning in the classroom. The class was observed 
carefully until the researcher could identify the learning objective 
being attained, the learning materials being taught, the teaching 
methods being implemented, the learning aids being utilized, and 
the assessment strategies being used. This observation used 
classroom observation guidelines (see Appendix 1). Indicators 
listed in the guideline helped the observer identify particular skills 
or techniques in the classroom which illustrated the characteristics 
of a good teaching-learning process. 
 





Beforehand, the writer had conducted an initial exploration 
of the topic to better comprehend what types of sources were 
available and become familiar with the overall topic of interest. 
The preliminary research was conducted on 23rd October 2020. 
2. Interview 
To collect elicit data, an interview was conducted. The 
interview has been defined as a meeting of two persons to 
exchange information and idea through questions and responses 
resulting in communication and joint construction of meaning 
about a particular topic.4 The respondents were expected to answer 
in detail to elicit the data or information needed by this process. 
In this case, the researcher interviewed the instructor of 
BLKK PPNT since they spend much time participating, 
experiencing, and undergoing the real condition in which they 
were involved. That’s why they were included in the primary 
source of this study as their response would be answering the 
research questions that probably could not be found and confirmed 
through observation. This interview was important to check the 
accuracy of - to verify or refute – the impressions the researcher 
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had gained through observation as suggested by Fraenkel and 
Wallen.5 The interview questions were listed (see Appendix 6). 
3. Documentation 
One of the essential techniques required in data collection is 
documentation. It is to make the data presented more 
understandable as evidence providing relevant information in the 
research. Documents might consist of public and private records 
that the researcher has obtained about a site or participant in a 
study. They provided valuable information in helping the 
researcher understands the central phenomena in qualitative 
research. The documents represent a good source for text (word) 
data, providing the advantage of being in the participants' language 
and words, who have usually given thoughtful attention to them. 
They are also ready for analysis without the necessary transcription 
that was required with observational or interview data.6 
The researcher did a document review to absorb information 
about learning materials. Some relevant documents were also 
understudied to complement the research findings. Here was the 
list of documents that were attached in this research:  
 
5 Jack R. Fraenkel, Norman E. Wallen, and Helen H. Hyun, How to 
Design and Evaluate Research in Education (New York: Mc Graw-Hill, 
2012), P. 445. 





Table 3.2. Documentation List 






Curriculum Design ✓   




Attendance List ✓   




Job Sheet ✓   
Assessment Sheet ✓   
Assessment rubric ✓   
 
D. Instruments of the Research 
The instruments in this study were observation guideline (see 
Appendix 1), interview questions (see Appendix 6), and 
documentation that functioned as a data collector for the following: 
1. Learning Objectives 
The interview was the best way to absorb information 
about the learning objectives of training at BLKK PPNT. The 
list of interview questions is attached in the appendix. The data 
for the learning objective can be attained from document review 
(see Appendix 12). 
2. Learning Materials 
Besides through observation, learning material could be 





3. Teaching Methods 
To answer this question, the researcher observed and 
analysed the teaching methods and strategies during 
observation (see Appendix 2, 3, 4, & 5). Anything that could 
not be found during this stage was verified through the 
interview (see Appendix 7). 
4. Learning Media 
The researcher got the information about what kinds of 
media being used in the classroom through observation (see 
Appendix 2, 3, 4, & 5) and interviews (see Appendix 7). 
5. Assessment strategies 
Observing classroom activity and interviewing the 
instructor properly answered this research question (see 
Appendix 2, 3, 4, 5 & 7). If possible, the researcher asked for a 
sample of the students’ assessment for detailed data 
complementary (see Appendix 10 & 13). 
E. Method of Analysing Data 
Data analysis systematically searches and arranges the 
interview transcripts, field notes, and other materials that the 
researcher accumulates to increase the researcher’s own 
understanding of them and enable the researcher to present what the 
researcher has discovered to others.7 This is the most crucial part of 
 





any research as it summarizes collected data. It involves the 
interpretation of data gained through the use of analytical and logical 
reasoning to determine patterns. The following stages were tempted 
by the researcher:  
1. Data Reduction 
Reducing the data means resuming, choosing the main of 
data, focusing on the important things, looking for the theme and 
pattern. By doing so, the reduced data gives a clear explanation, 
and it is easier for the researcher to collect the next data, and look 
for it if it is needed.8 This refers to the process whereby the mass 
of qualitative data is reduced and organized through coding, 
writing summaries, or discarding irrelevant data. The data here 
can be in the form of interview transcripts, field notes, 
observations, and so on. 
The mass data collected from the observation, interview, 
and document review findings were organized, reduced, and 
reconfigured in this context. The observation data was in the 
form of fieldnotes. The researcher simply discarded the 
unnecessary data and wrote summaries related to the issues being 
addressed. The same analysis was done with the gained interview 
data. The interview results were transcribed and reduced, then 
later translated into English. The document review gave a clear 
 





explanation of the learning materials used at BLKK PPNT. After 
going through these steps, the researcher displayed the data. 
2. Data Display 
The reduced data were presented in a form of a brief 
description. It was based on Miles and Huberman (1984) in 
Sugiyono about this that the most frequent form of display data 
for qualitative research data in the past has been narrative text.9 
In this research, the researcher presented the data by using 
the past narrative. Here, he arranged the data in a sequence of 
neat narrative texts to make it understandable. 
3. Conclusion/ Verification 
To ensure reliability and validity in qualitative analysis, 
this process was required. In qualitative research, the 
characteristic of the conclusion is temporary. It can change if the 
researcher did not discover strong evidence to support the data. 
However, if the conclusion in the previous data can be evidenced 
by validity and consistency when the researcher is going back to 
the field, the conclusion is credible. 
In this context, the researcher drew a preliminary 
conclusion from the data display that dealt with the research 
objectives starting from the objectives, material contents, kinds 
 





of methods applied and media being used, and assessment 
conducted at BLKK PPNT. Next, the data were linked to certain 
theories and previous studies about English for specific purposes 
as the verification mechanism before concluding the outline in 





CHAPTER IV  
RESEARCH FINDING AND DISCUSSION 
In this chapter, the researcher describes English teaching-
learning at Balai Latihan Kerja Komunitas Nahdlatut Thalibin (BLKK 
PPNT). 
A. BLKK PPNT Profile 
The emphasis and orientation of BLK programs have changed 
since their first establishment. In essence, Balai Latihan Kerja 
(BLK) 's emergence is not a new movement in Indonesia. It is worth 
noting that BLK firstly emerged from the idea of manifesting a 
centre of the vocational training program in the field of industry in 
1953. But in 1960, this program was directed to become a training 
centre for employees. And finally, in 1970, it was transforming into 
a technical and vocational training centre (Balai Latihan Kerja) up 
to the present day. 
Balai Latihan Kerja Komunitas (BLKK) itself is a vocational 
training unit established in a religious educational institution or 
private religious institution aimed at providing technical and 
vocational training following the demands of the labor market so 
that the community of the surrounding area can receive and tap into 
it as an opportunity to get basic skills which consequently might lead 
them into finding jobs or becoming entrepreneurs. BLKK is a part 





been started since 2017 started with establishing 50 units of BLKK 
which annually is multiplying. In 2018, 75 units were established. 
The greater number is drastically enhancing in 2019 signed with 
1.000 units establishment. And this year, 2020, it is expected to build 
up to 2.000 new units of BLKK. 
There are so many interesting programs available to be 
selected by the institutions that propose to run BLKK programs in 
their institution. But one institution deserves one unit of BLKK 
running only one specific program, such as Automotive 
Engineering, Welding Engineering, Agricultural Processing, 
Husbandry and Fishery, Woodworking, Information and 
Communication Technology, Sewing, Refrigeration, Electrical 
Engineering, Creative Industry, and Language Program. The 
institution selected by the institution independently requires analysis 
of the closest possible society potentials found in the surrounding 
area. 
Nahdhatut Thalibin is one of the private religious institutions 
in Pati, Central Java, Indonesia. It manages Islamic Boarding 
School, Elementary School, Junior High School, Senior High 
School, and Marine Vocational High School. After completing the 
requirements of proposing the BLKK program, it has been 
authorized to hold a training program and legally has the right to 
receive the incentive from the government in the form of funding 





media, operational funding, free training program for trainees, and 
basic education and training for instructors and manager. BLKK 
PPNT building is located at Jl. Ratu Kalinyamat No. 20, Tayu 
Wetan, Tayu, Pati. It is firstly operated in October 2019. 
BLKK PPNT is organized in such a way that the President is 
at the top. Then the directors of specific areas are right under that 
position followed by managers and so on. Mr. Nur Salim S.Pd.I 
serves as the manager of BLKK PPNT. There are 3 teachers, usually 
called instructors, in the teaching-learning process. But only 1 
instructor among them is officially certified by the National 
Standards Board (BNSP). It indicates that instructors there must be 
well-educated and trained in competency-based training methods 
and have legal expertise certification of English competency. 
BLKK PPNT has a vision that is to make this unit to be a 
professional, competent, and qualified English language course 
institution which enables to prepare human resources who can 
compete in workplace. Meanwhile, the missions are: 1) to become 
an institution that is superior and has high integrity, 2) to educate 
students to have good and correct English language skills, 3) to 
improve human resources and the community economy, 4) to 
develop organizational, administrative, and cultural systems in 






After researching English teaching and learning (ETL) at 
BLKK, the researcher found several findings. They are presented as 
follow:  
1. Objective of ETL at BLKK PPNT 
As previously explained, the programs of BLKK diverse, 
and only one speciality can be held by each institution. Based on 
the need analysis, BLKK PPNT is committed to helping its 
society stay ahead of the language learning curve, especially in 
English. It braces this commitment with a well-planned 
comprehensive training program designed to help the learners 
become competent in English communication skills. As the 
result, BLKK PPNT program focuses on a language program 
majoring in English for office. It didn’t come with no reason that 
today this major is a fundamental field to acquire. 
The first component in lesson planning is determining the 
objectives of learning. It is important to provide a clear purpose 
which students learning efforts are focused on. This program was 
designed by Bina Instruktur dan Tenaga Pelatihan (INTALA) of 
the Ministry of Manpower and Transmigration. The English 
teaching and learning objectives of BLKK PPNT can be seen 
from two aspects: general and specific objectives. 
The general objective of English training at BLKK PPNT 





preparing future-ready workforce competent in English 
communication skill, in this focus, English for front liners (see 
Appendix 8). Front liner is the term used for describing someone 
who works on the front lines of a business operation, primarily 
in customer service roles. Front-line employees represent the 
face or voice of a business and become the first who interact with 
customers. Hence, they are expected to be ambassadors of the 
business. Empowerment of frontline employees is important 
because they are the direct point of contact for visitors and as 
such need the autonomy to deal effectively with visitors’ 
concerns. 
Then, the specific objective of English training at BLKK 
PPNT is to improve the trainees’ skill upon the completion of 
training session in the use of foreign language educationally and 
their ability to operationally use English in daily conversations at 
work such as greetings, introduction, making telephone calls, 
basic daily conversation at work, basic business correspondence, 
and also giving a presentation on the persistence of social 
customs, decency norms, and professional etiquette (see 
Appendix 7). In other words, this leads to the development of the 
ability to communicate in English to build a relationship with 
foreign institutions in the workplace. In this case, the intended 
training is directed to provide English communication skills for 





graduates are expected to be competent at specific target 
performance competencies following the need of the labour 
market to compete with other job seekers. 
2. Materials of ETL at BLKK PPNT 
BLKK PPNT is an institutional unit under the direction of 
Unit Pelaksana Teknik Dinas (UPTD)/ Technical Implementing 
Service Unit of Semarang. It represents that all technical manuals 
of the program are regulated by the decision of Direktur Jenderal 
Pembinaan Pelatihan dan Produktivitas (Ditjen Binalattas)/ 
Directorate General of Training and Productivity Development 
of Indonesian Ministry of Manpower. 
According to the technical manuals, BLKK should provide 
technical and vocational training curriculum based on SKKNI. 
The learning materials for competency-based training (CBT) are 
classified into two divisions. The former is considered 
competency units including 6 units. These are related to specific 
technical knowledge and training known as basic abilities/hard 
skills that the trainees should acquire through practice, repetition, 
and education. Then the latter is considered competency non-
units comprising of 4 units (see Appendix 8). These are related to 
the personality traits of the trainees recognized as soft skills. In 
the workplace, soft skills are considered to be a complement to 
hard skills. Both types of skills are necessary to successfully 





In BLKK PPNT, the instructor used modules as learning 
material. Sometimes, she also added supplementary material 
accessed from internet platforms like Google and YouTube 
videos (see Appendix 7). The learning materials used in BLKK 
PPNT were created materials (the modules specified with 
prescribed standard) and authentic materials (audios, videos, and 
songs). The modules used for English teaching and learning are 
written in both Indonesian and English. For the competency unit, 
six modules are printed separately. Each module consists of one 
unit. Each unit provides exercises and practical work. Usually, 
an assessment is conducted at the end of each unit to measure 
students’ development. There are two kinds of assessment to test 
students’ achievement. Those are written test and practical test. 
Here are the content materials of modules used for English 
teaching learning at BLKK PPNT: 
1. Unit I: Greetings 
This unit contains how to greet someone according to 
time context, greet people formally and informally, and greet 
people that we haven’t seen for a long time. Some greeting 
expressions are provided for examples. This unit also 
provides materials about how to start a simple daily 
conversation or small talk. Short dialogues are provided as an 
example. 





The material contents of this unit are self-introduction, 
introducing others, and introducing an institution/companies. 
Some expressions for introduction are listed. The use of these 
expressions is given in some dialogue examples. 
3. Unit III: Making Telephone Calls 
This unit explains how to make, receive, and transfer 
business telephone calls professionally. It also explains how 
to end telephone calls. Some telephoning expressions are 
provided. These expressions are related to how to start a 
conversation on phone, offer helps, ask caller’s identity, ask 
the caller to hold, connect someone via phone, ask to be called 
back, ask for clarification, take or leave a message, confirm a 
message, and end a conversation. 
4. Unit IV: Basic Daily Conversations at Work 
This unit provides a brief insight into a grammatical 
structure in English. Some sentences are organized in such a 
way to show the use of present, past, and future tense. Some 
expressions for giving suggestions, giving opinions, offering 
helps, and apologizing. 
5. Unit V: Basic Business Correspondence 
This unit requires the students’ writing competence in 





explained in this unit. These types include letters of inquiry, 
letters of offer, letters of order, and letters of request. 
6. Unit VI: Giving Presentation 
This unit requires the students’ communicative 
speaking ability. This unit explains how to give a good 
presentation in English. Some learning topics are like opening 
a presentation, presenting the presentation objective, 
delivering presentation materials, and closing the presentation 
properly. 
3. Methods of ETL at BLKK PPNT 
Determined by classroom observation and instructor 
interview, here is the list of the most common methods used in 
English language teaching and learning at BLKK PPNT: 
a. Cooperative learning 
The instructor used this method to teach the 
introduction unit a few days from the first training day (see 
Appendix 2). One of the cooperative techniques was the three-
step interview. She started the class with some questions 
dealing with the students’ personal information. By doing so, 
she intended to construct the students’ knowledge about 
introductions in English. Then she outlined some information 
that should include in the self-introductions and explained 





(both formal & informal situation) and demonstrated the 
dialogue example from the module. She reinforced the 
example by showing a conversational video streamed from 
YouTube.  
After that, she grouped the learners into 4 groups where 
each consisted of 4 people. She asked the student to interview 
their group member by using the target language. She 
provided the interview topic. The topic was about to elicit 5 
facts about their partner. She set the time duration and gave 
time to think about their answer. In pair, learner A 
interviewed learner B. Then the pairs switched roles. Learner 
B interviewed learner A. So did learner C and D. After 
finished, each student, in turn, shared with their team what 
they elicit from their partner interview for receiving any 
correction or feedback. In the last stage, each team came to 
the front of the class. Each member of the team was supposed 
to mention one fact about his/her each group member. 
b. Communicative Language Teaching 
This method was applied almost in every learning 
activity at BLKK PPNT by using a role-play technique (see 
Appendix 7). For example, in teaching how to make a 
telephone call (see Appendix 3), this method was quite 
effective to be implemented. One of the strategies in CLT 





structure where the trainees could immediately apply the 
content of learning in a relevant and real-world context. As 
the graduates were expected to be front liners, the instructor 
made them work in pairs and do a role-play where one trainee 
acted as a customer/phone caller and another acted as a 
receiver. 
Beforehand, the instructor discovered the stages 
needed to do when making a phone call. New terms and 
expressions of telephoning were firstly introduced via Power-
Point presentation. Then she broke down the dialogue 
example according to those stages. Then the video of 
telephoning was also played so that the trainees had a concept 
for their role-play. The learners were allowed to freely chose 
the topic talked on the telephone as long as their role didn’t 
change. One acted as a customer and another acted as a front 
liner. They worked and discussed with their partner about the 
scenario they would present and wrote their dialogue which 
then submitted to the instructor to receive feedback. After 
that, they did a practical demonstration and performed their 
role-play in front of the class. 
c. Grammar Translation Method 
The use of GTM was focused on the learners’ reading 
and writing skills. It was used to teach basic business 





types being taught at that time was the inquiry letter. The 
instructor provided some letter examples from the module and 
asked them to read then translate the text. After that, a 
discussion occurred. The students were asked to elicit some 
phrases/sentences indicating an inquiry letter. Then, other 
examples of phrases/sentences used in inquiry letters were 
displayed via PowerPoint slides. 
Another type of business letter was an ordering letter. 
The method to teach this lesson was the same as the previous 
one. Then, she compared the differences between these two 
types of letters. The class was divided into 4 groups. The 
instructor gave exercises through a game. The game was to 
arrange the random paragraph into a complete letter form. 
After finished, the trainees were paired up and asked to 
choose one of these types, then begin a correspondence with 
their partner. 
d. Project-Based Learning 
This method was used for teaching presentations (see 
Appendix 5). The instructor presented the 4 stages of doing a 
presentation. They were opening, stating the goal, material 
presentation, and closing. She streamed an example of a video 
presentation. The instructor put the trainees into 4 groups 





expressions indicating the opening, stating the goal, material 
presentation, and closing. Then a discussion occurred. 
 After that, the instructor announced that at the end of 
this unit, they had to do a presentation on a certain topic in the 
class. The presentation was about conducting a meeting in a 
company. The topic of the presentation was not determined 
by the instructor. The point was that they had to present 
something by the end of the unit session. This took a series of 
meetings. They had to firstly research a certain role they were 
going to play. They made the scenario for their presentation. 
After that, they had to make a PowerPoint slide as the media 
for their presentation. Finally, they did a practical 
demonstration of the class at the end of the unit session. 
e. Direct Method 
The Instructor used a direct method for every meeting 
(see Appendix 7). The direct method was used to drill some 
English expressions dealing with specific topics. The 
instructor asked the learners to repeat her pronunciation in 
some sentences so that they become familiar with producing 
the same sounds. When the learner mispronounced a 





4. Media of ETL at BLKK PPNT 
To achieve desired learning objectives, the use and the 
selection of teaching media must be considered carefully. In 
BLKK PPNT, the instructor mostly used PowerPoint slides to 
teach in class to visually create content-rich presentations with 
multimedia. It helped the students to better understand the idea 
or topic of the lesson. Appropriate use of PowerPoint could 
enhance the teaching and learning experience for both teachers 
and students. The use of PowerPoint software was 
meaningfully supported by the use of computer and language 
laboratory. 
Another media used by the instructor was a copy-board. 
She used the board in many ways in the classroom. It was also 
a helpful tool to keep her on track with the lesson. Not just for 
writing up her explanation, she also used it for giving 
instructions or reinforcing oral instructions. Sometimes, she 
also used it to write up a new vocabulary. Here were the other 
media utilized for each method: 
a. Cooperative Learning 
In teaching introductions, the instructor used the same 
media as mentioned above unless in the use of video streamed 
from Youtube. The video was about how to do an introduction. 
Videos engaged students all of ages and abilities. Knowing that 





milestone for them. It was meant to motivate them with 
authentic learning content. 
b. Communicative Language Teaching 
There were no significant differences in media used to 
implement this method. As a real training for teaching how to 
make a telephone call, the instructor used the telephone to 
develop the students’ auditory skills. The telephone was used 
for the students’ role-play and practices after the lesson 
delivery. After the simulation, they had to record their 
performance once more to be submitted as an indirect 
assessment. 
c. Grammar Translation Method 
In teaching basic business correspondence, the instructor 
utilized a language lab so that the students could use the 
computers to facilitate their learning activity. They could use 
the computers to write business letters and search references on 
the internet to get references for the determined genre of letters. 
d. Project-Based Learning 
By the same token, the use of computers was also 
emphasized in presentation class. Here, the students were 
expected to be able to make their own PowerPoint slides which 
then they could show to perform in a group presentation. The 





Sometimes, the instructor also allowed the use of mobile 
phones in the classroom in a certain condition. For instance, 
when the learning process involved problem-solving or group 
discussion. Or else, the learners could use the computer to 
google or research a certain topic of learning (see Appendix 7). 
e. Direct Method 
In teaching English expressions, she used the module as 
a learning resource. She drilled the students’ pronunciation for 
many times to get a better result. She also used PowerPoint 
slides to exhibit some additional lessons that the students could 
not find in the coursebook. She also used an audio player to 
listen to example dialogues as an authentic learning resource. 
The teaching and learning process mostly took place in the 
language laboratory room. The teaching activities became more 
effective and alive. 
Concluded from the finding above, the learning media 
used for the teaching and learning process at BLKK PPNT are 
copy-board, PowerPoint software, LCD projector, telephone, 
mobile phone, audio system, computer, and language 
laboratory. 
5. Assessment Strategies of ETL at BLKK PPNT 
English teaching and learning at BLKK PPNT used 





which the students understand course materials. The 
assessment was continuous in every meeting (formative 
assessments). Here were some formative assessment examples: 
a. Cooperative Learning 
The identified assessment while implementing this 
method was in the form of oral evaluation. The oral evaluation 
occurred at any time in the classroom process. It was like 
throwing short questions to check the students’ comprehension 
toward a particular topic being addressed to the whole class or 
directly pointing out the individual names to answer questions. 
During the three-step interview implementation, the 
instructor observed the students’ behaviour and maintained the 
learning process run well (prosed-based).  When students 
perform in front of the class, she commented on their 
performance. This was done by saying: “nice!” or “good!” to 
show praises or asking them to try once more if they did 
mistakes. 
b. Communicative Language Teaching 
In CLT, the trainees work in pairs to perform a role-
play. They ought to make a dialogue first on a piece of paper 
then submit it to the instructor to get feedback. The correction 
included the topic appropriateness, short or lengthy, words 





inappropriate, the instructor asked them to revise. This process 
could happen several times before the trainees could fix the 
mistakes. Once the dialogue was approved, they could practice 
it to the class (direct assessment). 
During the practical demonstration, she let the paired 
team finish their dialogue. When some words were unclear/ 
mispronounced or some structures sounded unnatural, she let 
them repeat. This repetition could happen once a time or within 
a span of time filled with other pairs’ performance. When they 
had achieved goal completion, she directly commented on the 
students’ performance with praises.  
c. Grammar Translation Method 
At this time, the skill focus being addressed was 
writing competency. In teaching basic business 
correspondence, the instructor paired up the trainees and 
assigned them to write their own letters corresponding to their 
partner. The letters were then submitted, which would later be 
given back with correction and feedback (indirect assessment). 
d. Project-Based Learning 
Since the learning activity was based on project 
completion, the assessment was conducted at the end of the 
learning episode (project-based assessment). The instruction 





should have been ready to do English presentation. This 
assessment took longer than any other assessments because 
the project needed to be completed in a series of sessions. 
e. Direct Method 
The evaluation strategy implemented for this method 
was by giving direct feedback. For example, when drilling the 
trainees about English expressions the trainees 
mispronounced a word, the instructor directly corrected. 
Besides using formative assessments, the instructor 
also used summative assessments.1 They were conducted at the 
end of the learning period (post-test and final test). Post-testing 
was conducted at the end of each unit competency. Since there 
were six units in this training, the assessments were conducted 
6 times. Theory/knowledge summative assessments were 
developed through a written test. This was aimed to know and 
measure the students’ cognitive/knowledge aspects. While 
attitude and skill summative assessments were developed 
through practical demonstration/simulation. This was intended 
to know and measure the students’ psychomotor/skill and 
affective/behavioural aspects observed through their targeted 
language performance by using an observation checklist. 
 





Final assessments were the last evaluation carried out 
at the end of the training episode. The concept of this 
assessment was the same except the written test was typically 
unused. Interview and question-based assessment were used to 
replace the written test. Oral testing was used as a supporting 
strategy for assessing performance and validating written tests. 
The other method was practical demonstration/simulation. This 
was to evaluate the competencies as part of real work scenarios 
resembling a real workplace as much as possible. 
C. Discussion 
The findings above are analysed comprehensively arranged in 
the following descriptions: 
1. Analysis of ETL Objectives at BLKK PPNT 
The specific objective of English teaching and learning at 
BLKK PPNT is appropriate and suitable for the students’ level 
and need. The learning objective is to improve the trainees’ skill 
upon the completion of training session in the use of foreign 
language educationally and their ability to operationally use 
English in daily conversations at work such as greetings, 
introduction, making telephone calls, basic daily conversation at 
work, basic business correspondence, and also giving a 
presentation on the persistence of social customs, decency 





According to Bloom (1958:18), a learning objective must 
be formulated into 3 domains including the cognitive 
(knowledge), affective (attitude), and psychomotor (skills) 
categories. The word “educationally” indicates the cognitive 
domain, the word “operationally” indicates the psychomotor 
domain, and the phrase “on the persistence of social customs, 
decency norms, and professional etiquette” indicates the 
affective domain. It ideally describes a direction for the students 
to acquire new knowledge, skill, and attitudes at the same time. 
The English teaching and learning objective of BLKK PPNT 
corresponds to Bloom’s taxonomy of educational objectives. 
Furthermore, Ashmore & Robinson (2015:51-52) 
emphasize incorporating SMART (specific, measurable, 
attainable, relevant, and time-bound) elements in learning 
objective formulation. The phrase “the trainees’ skill” and “their 
ability” states the specific element of who will do. “In the use of 
foreign language” and “to operationally use English” indicate 
what will do. It is specific and measurable. “on the persistence of 
social customs, decency norms, and professional etiquette” 
indicates that the learners will be able to do the prescribed skill 
and ability within the scheduled time and specified conditions 
which mean it is attainable. The phrase “in daily conversations at 
work such as greetings, introduction, making telephone calls, 





and also giving a presentation” shows that it is relevant to the 
learners’ need. Lastly, the phrase “upon the completion of the 
training session” is time-framed that it is achievable by the end 
of the training session. This objective includes 5 elements of 
SMART. 
It means that this objective is based on the decision of the 
Indonesian Minister of Manpower and Transmigration No. 
Kep.27/MEN.II/2009 concerning stipulation on Indonesian 
national competency standards (SKKNI). It says that SKKNI is 
a competency model that sets out the specific skills, knowledge, 
and behavioural requirements that enable an employee to 
perform their job successfully. Based on this discussion, it can be 
inferred that the English teaching and learning objective of 
BLKK PPNT is in line with Bloom’s taxonomy of educational 
objectives and including SMART elements in it. It is also based 
on Indonesian national competency standards (SKKNI). 
2. Analysis of ETL Materials at BLKK PPNT 
The analysis of learning materials at BLKK PPNT is 
adopted from Cunningsworth’s specific criteria (1998:15-17) on 
choosing a book for learning material.  First of all, learning 
material should correspond to the learner’s needs seen from the 
language program's aims and objectives. The contents of the 
modules mentioned earlier (greetings, introduction, making 





correspondence, and also giving a presentation) corresponded to 
learners’ need seen from the objective of the training which is to 
provide English training for future front-line employees. 
Furthermore, when referring to Basturkmen’s 
consideration (2006:133) on teaching and learning ESP, there are 
5 main broad objectives. The first objective is to reveal the 
subject-specific language. This means to show how language is 
used in the target environment. The modules were completed 
with some information and examples about how English should 
be used in a front-line setting. It was suitable for this program's 
learning objective that was to reveal subject-specific English 
language used as a front-line employee. 
The second objective of teaching ESP is to develop target 
performance competencies. Teaching-learning process oriented 
toward this objective introduces language operationally in terms 
of what people do with language and the skills they need to do it.  
For instance, in Unit 2: Introductions, the learning topic was 
about how to do self-introduction in English. But it was not 
limited to only show how English was used for introduction, but 
also to show how to keep up self-appearances. Another example, 
in Unit 3, the lesson was about Making Telephone Calls. A 
hypothetical needs analysis of this lesson revealed that a front 
liner's competencies were to ask questions to elicit personal 





lesson didn’t merely reveal English expressions used to ask for 
the caller’s identity, but also to introduce the basic skills the 
trainees needed to know as a receiver while questioning the 
caller, such as particular insight related to professional etiquette 
and manners in telephoning. 
The third purpose of teaching ESP includes teaching 
underlying knowledge. It can simply aim at making the students 
familiar with ways of thinking in their target language. To give 
an example, in Unit 4 discussing Basic Daily Conversation at 
Work, a sub-chapter explaining some ways to apologize could be 
classified as cultural knowledge material. As explained here, 
there were 3 categories of ways to say sorry according to what 
kinds of mistake have been done: 
Table 4.1. Example of Cultural Knowledge 
No. Category Examples Expressions 
1. Small 
Mistakes 
- - Yawning or 
sneezing in the 
middle of speaking. 
- - Leaving a 
conversation that is 
unfinished yet. 
- - Leaving table 
before the colleague 
finishes eating. 
- - Passing through a 
crowd. 
- - Excuse me! 
- - Excuse me, 
please! 








- - Stepping on 
someone’s foot 
unintentionally. 
- - Accidentally 
bumping into 
someone. 
- - I am sorry. 
- - I am very sorry. 
- - I am terribly 
sorry. 




- - Breaking deals. 
- - Being late. 
- - Hurting someone’s 
feeling. 
- - I apologize, 
sir/madam! 
- - I do apologize. 
- - I must apologize 
to you. 
- - Please forgive 
my rudeness. 
The fourth teaching ESP objective is to develop strategic 
competence. It refers to the ability to overcome difficulties when 
communication breakdowns occur. Good material development 
should include instances of communication breakdowns and 
repair strategies in dialogue examples. The researcher found 
some communication breakdowns and repair strategies examples 
in this module. For example, in unit  III: Making Telephone Calls, 
there was a topic about how to ask for clarification by 
paraphrasing. It was an interpretive strategy that involved 
paraphrasing of the interlocutor’s whole message. The example 
would be “So you are saying …”. After paraphrasing, asking for 
confirmation “is that correct?” was required. Another example of 
developing strategic competence in this unit was asking for 





follow you” or “Could you repeat that once more please?”. This 
was a very useful strategy for learners to clarify what they had 
heard and to ask the interlocutor to help if they misunderstood 
something. 
The last objective is to foster critical awareness. Bloom’s 
thinking prompts are questions related to six critical thinking 
level as follow: (i) Knowledge, (ii) Comprehension, (iii) 
Application, (iv) analysis, (v) synthesis, and (vi) evaluation. 
There is a general suggestion that critical thinking should be 
taught directly and explicitly. Every module had been completed 
with a Job Sheet and Assessment Sheet. So, it depended on the 
way teacher fosters students’ critical awareness in the classroom. 
In CBT, the competency was typically divided into small units 
that are dedicated to the mastery of a specific competency. This 
could be the reason for dividing the module into 6 units. The 
learner must have demonstrated his or her mastery of that single 
skill before continuing to the next unit. Once the students were 
able to demonstrate the mastery of a given competency, they then 
proceeded to the next unit. In conclusion, the learning materials 
of English teaching and learning at BLKK PPNT was based on 
the learning objective of ESP. 
Secondly, choosing a coursebook should consider the 
learning content. Learning material should reflect the uses which 





the modules could help to equip students to use language 
effectively for their purposes in the workplace environment 
because the modules were divided into small units dedicated to 
the mastery of specific competency (see Appendix 8).  
It doesn’t seem to be fair if the researcher only presents a 
positive tone regarding learning materials used at BLKK. Every 
light has its shadow. According to Patel and Jain, a good 
handbook should be well graded before publication. After 
analysing the material contents, the researcher found some 
typographical errors. By the same token, ungrammatical 
structures were also found in some parts of the modules. These 
grammatical errors deal with definite/indefinite articles, 
prepositions, tenses, passive forms, etc. 
The sentence “I am English teacher” might sound 
unnatural. There should be a definite article “an” before the 
singular noun “English teacher”. Some more unusual structure 
was like in the sentence “I live at Jakarta.”. This structure would 
not be wrong grammatically but native speakers would use the 
preposition “in” rather than “at” in their spoken language. In 
another example dialogue, the question “Where do you study?” 
was inaccurate when the answer was “I graduated from Tokyo 
University”. Such a question should use past form since the 
context was in a job interview which means that the interviewee 





incorrect passive structures caused ambiguity. “I have been 
called by Mr. Lancover.” sounded much better than “I have 
called by Mr. Lancover yesterday”. This structure caused 
misperception between “who called” and “whom being called”. 
The adverb “yesterday” was unnecessarily added in the last 
sentence or it could simply use past passive structure instead. 
Other examples are presented in the following table: 
Table 4.2. Ungrammatical Structures 
No. Original Texts Corrections 
1. I suggest you to stay at 
home. 
I suggest you stay at 
home. 
2. I recommend you to get a 
new driving license. 
I recommend you get a 
new driving license. 
3. I think this shoes is much 
prettier than that one. 
I think these shoes are 
much prettier than those 
ones. 
4. We were classmates the 
Junior High School. 
We were classmates in 
Junior High School. 
5. Let us look for it around 
the school. 
Let’s look for it around 
the school. 
 
Inter-language issues were unfortunately inevitable as 
well. In chapter 1 for example, the researcher identified that the 
use of “I’m fine, thank you” was exemplified a couple of times as 
a response to “How are you?”. The language transfer of this 
conversation might sound unfamiliar in English use because in 





conversation. People would prefer to say “I’m good” or “not too 
bad” in their daily expressions. These text structures might seem 
to be transcribed from a conversation in an Indonesian way. So, 
they might sound unnatural and arise ambiguity in the nature 
English of language. The table below presented a variety of inter-
language problems identified in the instructional materials: 
Table 4.3. Inter-Language Issues 
No. Original Texts Corrections 
1. Would you like to 
borrow me your car? 
Would you like to lend me 
your car? 
2. She got grade “A” on her 
English examination. 
She got an A on her 
English examination. 
3. I think that you look so 
tired. You need 
refreshing. 
You look so tired. I think 
you should stop for a 
break. 
 
There must be a bunch of other ungrammatical structures 
or even inter-language issues in these modules. But it was not the 
researcher's capability to do further research regarding these 
issues because it was not the focus of this study. However, the 
subject matter should have been well graded before it is 
published, especially when it is intended for academic purposes. 
Besides, in the interview session, the instructor had informed the 
researcher about some printing mistakes in the training modules. 





first publication in 2016, so it is normal and acceptable when it 
has printing mistakes. 
The third criteria of a good coursebook were that learning 
material should take account of students’ needs as learners and 
should facilitate their learning processes. The modules were 
completed with specific unit competency based on the prescribed 
standards. They could effectively facilitate the learning process. 
Every module provided exercises and job sheets (see Appendix 
10) which made it easier for the students to do self-evaluation on 
their competency. 
For the last criteria, learning material should have a clear 
role as a support for learning. Like the role of the teacher, the 
module could mediate between the target language and the 
learner. The information in the module was written in the native 
language. (see Appendix 9). It makes the explanation clear and 
understandable for the students. 
Broadly based on the research finding and its analysis, the 
learning modules were regarded as created materials, and videos 
and songs were regarded as authentic materials in relevance to 
Nunan’s theory (1998:99). The modules meet Cunningsworth’s 
criteria of coursebook selection (1998:15-17). It can be inferred 
that the materials taught at BLKK PPNT were perfectly matched 
and relevant to the trainees’ needs and training objectives and 





ESP. When analysed by using Patel’s and Jain’s criteria of good 
coursebook (2008:65), the modules also meet all of the criteria 
except in one aspect: that the modules were not well graded. 
However, mistakes detected in some learning points could be 
insignificant when the instructor could identify those errors and 
make corrections in his/her teaching delivery. The most 
important thing is that they were based on the verified 
occupational profile or industry/nationally approved competency 
standards for the given occupation, in this case, SKKNI.   
3. Analysis of ETL Methods at BLKK PPNT 
Language teaching has undergone a lot of changes. It has 
shifted from traditional ways, such as lectures, spell repetition, 
and grammar worksheets, to specific and efficient ways that fulfil 
the demand of modern learners. In general, everything we teach 
needs to be relevant to the students’ environment. This is due to 
the focal point of the teaching and learning process is the students 
themselves. 
The teaching methods used in English teaching and 
learning at BLKK PPNNT were Cooperative Learning (CL), 
Communicative Language Teaching (CLT), Grammar 
Translation Method (GTM), Task-Based Learning (TBL), and 
Direct Method (DM). The implementation of these methods was 
appropriate for the material’s and learners’ characteristics. The 





fusion by combining two or more methods in her class. Even not 
all of each method principles were implemented well in her 
teaching process, but the methods being used could facilitate the 
students’ learning effectively and shared the same notion with the 
competency-based training model which seeks to develop 
functional communication skills and demonstrates mastery of 
performance objective. Here is some analysis of the strengths and 
weaknesses of each method implemented at BLKK PPNT for 
English teaching and learning episodes: 
a. Cooperative Learning (CL) 
The implementation of the CL method was suitable for 
teaching introductions. The determined topic was also an 
interesting point for the trainees. It was to find out their fellow 
facts through using the Three-Steps Interview strategy. They 
felt enthusiastic during the class. They also could learn from 
their fellow students in group work. 
However, the use of this method didn’t ensure the 
trainees didn’t fall into the native language during the learning 
activity. The learners tended to learn at different speeds. It 
made group work take longer than individual learning. The 
instructor ought to give some extra time for the trainees to 
finish their work. Some groups of learners might also struggle 





b. Communicative Language Teaching (CLT) 
One of the CLT techniques mostly used as a teaching 
method was a role-play. The use of role-playing was very 
useful for trainees’ language development. It was based on the 
learning objectives and material characteristics. It helped 
them to develop social skills as they collaborate with others. 
It also helped them to acquire a specific competency in the 
target language.  
c. Grammar Translation Method (GTM) 
Despite some limitations in GTM had been admitted, 
the use of GTM was, however, still a good way to start the 
journey of any language learner. The use of the GTM method 
sought to minimize misunderstanding between the instructor 
and the trainees. The instructor worked with the students on 
vocabulary using the native language. Students answered 
questions about the passage and the instructor called out each 
student to read their answer and corrected it. Grammar rules 
were presented first then applied to exercises. It was good for 
the students’ vocabulary building. 
As the opposite of DM, GTM was an unnatural method. 
It neglected speech so that no much attention was paid to oral 
work. It made the students' passive listeners in the teaching 





learning and learning material characteristics, GTM is 
properly implemented. 
d. Project-Based Learning (PBL) 
PBL activities reflected and replicated real life in the 
workplace that the learner might need to do/perform. The use 
of PBL allowed the learners to use whatever language they 
want to speak as long as they are able to complete the task. 
The task was not completed in a single class but in a 
series of classes because the students needed to make a good 
PowerPoint presentation and prepare the material for their 
presentation performance. The implementation of this method 
was time-consuming but it was suitable for the learning 
objective and the material characteristic 
e. Direct Method (DM) 
In DM, the order of teaching was observing, listening, 
speaking, reading, and writing. This was the natural order of 
learning a language. The method made use of demonstration 
and conversation. It helped in teaching idioms and short 
expressions. It gave fluency of speech because a lot of 
attention was paid to oral training. It also could improve 






But somehow, DM was difficult to apply in the class 
since there was no use of the native language. It was difficult 
for the students to understand the explanation because it 
required linguistic minded students. So, only some students 
who were linguistically minded could profit from the use of 
this method. 
4. Analysis of ETL Media at BLKK PPNT 
According to Branch (2009:98), the selection of learning 
media should be determined by some factors and for some 
reasons. For the first reason, learning media is chosen to 
improve the quality of learning. The computer had changed the 
world of classroom presentation. Presentation software such as 
PowerPoint enabled us to present visual material dynamically 
and interestingly.  In fact, computer software offered a more 
interactive option where the instructor could mix text and visual 
materials with audio/video files integrated into one 
presentation. The use of language laboratory also made both 
teacher and students feel at ease. It enabled them to do a variety 
of digital activities. it provides practice entertainingly and 
interactively to acquire the 4 main language skills: listening, 
speaking, reading, and writing because it used more resources 
and varied activities than in a traditional classroom. 
The students could get exposure to spoken language in a 





is still common for teachers and students today. However, 
recorded material is now available in digital formats which 
means can be played directly from the computer. A search 
engine like Google and YouTube provides us with a huge 
variety of ESL podcast/video material. These kinds of media 
were also used for the teaching and learning process at BLKK 
PPNT. The use of a telephone could also train the students’ 
speaking and listening skills at the same time. In some cases, it 
could as well train their ability for writing because they needed 
to write something down as a note while doing a telephone call. 
For the second reason, learning media is chosen to 
present and reinforce the most essential knowledge and skills. 
The most flexible piece of classroom equipment at BLKK 
PPNT was the copy-board. Teachers could frequently write 
things up on the copy-board during the lesson. They might be 
words/topics that the teacher wanted the students to remember, 
phrases/expressions that students had not understood before, or 
phrases/sentences being elicited from students to build up a 
lesson composition. The copy-board was used for the 
explanation as well, for example, to show the differences 
between formal and informal expressions. The copy-board was 
ideal for such uses. Moreover, what appears on the board could 





displayed there could be seen again or reviewed next time by 
both teacher and students. 
Last, learning media is chosen to accommodate 
differences in student characteristics, especially due to students' 
various learning styles (auditory, visual, and kinaesthetic). 
According to Smaldino theory (2019:5-6), generally, there are 
6 basic categories of media used in teaching and learning at 
BLKK PPNT: 1) text: book, copy-board, and computer screen, 
2) audio: music/song and recorded material and audio system, 
3) visuals: pictures/graphics in a book or on a computer screen, 
4) video (motion): videos streamed from the internet, 5) 
manipulatives (objects): telephone and makeup kit, and 6) 
people: instructor and trainees. 
There are many types of media in each category. The 
physical forms in which messages are incorporated and 
displayed are called media formats. Media formats include, 
for example, copy-board and book (text and visuals), 
PowerPoint slides and LCD projector (text and visuals), DVDs 
(video and audio), telephone (audio and realia) and mobile 
phone, computer multimedia, and language laboratory (audio, 
text, and video). To simplify this classification, audio, visual, 





limitations in terms of the types of messages that can be 
recorded and displayed. 
In conclusion, the selected media at BLKK PPNT was 
properly optimized to improve the learning quality by 
presenting and reinforcing the most essential knowledge and 
skills without appearing repetitive to the learners. Various types 
of media such as audio, visual, and audio-visual were suitable 
for the learning material characteristics and could 
accommodate the learners’ different learning styles as 
suggested by Branch. 
5. Analysis of ETL Assessment Strategies at BLKK PPNT 
The researcher found that the assessment used in 
English teaching-learning at BLKK PPNT was efficient based 
on observation and interview. Practically, the instructor used 
informal assessment to evaluate the learning outcomes 
including formative, summative, direct, and indirect 
assessments as suggested by Brown (2004:4-6). The 
evaluations were reflected through direct comments like 
reviewing mispronounced words or ungrammatical structures 
or through direct feedback by complimenting the students. 
These included saying “nice” or “good” as a response to the 
students’ performance in the class. Sometimes, indirect 






The researcher found that the assessment instruction 
was clear and used an appropriate scoring rubric based on 
document review. The instructor assessed the cognitive aspect 
(written test) and the affective and psychomotor aspect 
(process-based, project-based, interview-question based, and 
simulation). It means that the assessment technique was based 
on the learning objectives and following the assessment 
standard based on the Indonesian Minister of Manpower and 
Transmigration decision No. Kep.27/MEN.II/2009 concerning 
stipulation on Indonesian national competency standards 
(SKKNI). 
D. Limitation of the Study 
The researcher realizes that this research had not been done 
optimally and probably has some potential limitations. Study 
limitations can exist due to constraints on research design or 
methodology.  That is why the findings of this study have to be seen 
in the light of some limitations. The following are some major 
methodological issues that impact the conclusions the researcher 
draws from the research: 
Firstly, there was a lack of previous research studies 
concerning the same notion. Prior research relevant to this study, 
especially in the language teaching context, was very little. It 
affected the theoretical foundations for the research questions the 





constraints. A qualitative study needs a long-time period to gain 
representative data. When the same research is conducted for a 
longer time, a different result would be possibly drawn. By this 
limitation, the researcher realizes the result of this study cannot 
describe the learning objectives, teaching methods, learning 
materials, learning media, and assessment strategies in English 
language teaching ideally and learning at Balai Latihan Kerja 





CHAPTER V  
CONCLUSION AND SUGGESTION 
This chapter includes the most important point of the whole 
discussion in this study. Conclusion and suggestions are presented here. 
A. Conclusion 
From all findings and their analysis, the researcher has drawn 
a conclusion dealing with the objective, learning material, teaching 
method, learning media, and English teaching and learning 
assessment at BLKK PPNT. The conclusion is generated as follow: 
The learning objective was to teach English for front liners. 
The objective had incorporated Bloom’s taxonomy (Bloom:1958) 
comprising of the three domains of learning objective (knowledge, 
behaviour, and skill) and the mnemonic SMART elements 
(Ashmore & Robinson: 2015) and was in line with the Indonesian 
National Competency Standard (SKKNI). 
The learning materials were created materials (modules 
published by Ditjen Binalattas in 2016) and authentic materials 
(video/audio streamed from YouTube and music/song). The 
learning materials had met the 5 objectives of teaching ESP 
(Basturkmen:2006) and corresponded to the learners’ needs and 
levels (Cunningsworth:1998). 
The implemented teaching methods were Cooperative 
Learning (CL), Communicative Language Teaching (CLT), 





(PBL), and Direct Method (DM). These methods were appropriate 
with the material’s and learners’ characteristics, which shared the 
Competency-Based Training approach (Dobson:2003). 
The learning media were audio (audio system, telephone), 
visual (copy-board), and audio-visual media (Modules, PowerPoint 
slides, LCD projector, mobile phone, computer, and language 
laboratory). These media are regarded as multimedia (Smaldino et 
al.:2019), improving learning quality and accommodating the 
students’ different styles (Branch:2009). 
The assessment strategies were using formal and informal 
assessments including formative, summative, direct, and indirect 
assessments (Brown:2004). The cognitive aspects were evaluated 
through theoretical assessment (written test) while affective and 
psychomotor aspects were measured through process-based, 
project-based, interview and question-based, and simulation. 
These findings reinforce Moore’s theory regarding the 
necessity of formulating a lesson plan as it gives a sense of direction 
to standards. The quality of lesson planning determines how 
efficiently classroom duration is maximized and how much content 
the students can learn. A lesson plan doesn’t have to be lengthy. It 
just matters to consider the existence of those elements, so that 






Based on the result and study limitation in this research, the 
researcher has some suggestions:  
1. For the Instructor 
The implementation of the teaching method had been 
suitable for the class. But at some points, the instructor should 
have implemented all principles of certain methods being 
used so that learning output can be attained as prescribed 
standard. 
2. For the Training Provider 
In terms of training conduction, the training provider 
management should have provided “On the Job Training 
program” instead of just providing “Off the Job Training 
program”. So that the graduates’ competency development 
can be tested whether or not it has met the standard needed in 
the working environment. 
In the term of testing and certification, the training 
provider management should have used third-party testing 
and certification to guarantee fairness and transparency. 
3. For the Next Researcher  
The future researchers should find relevant studies 
which share the same notion as the recent study as much as 





better than this one. The future researchers should consider as 
well the research duration. This recent study only took a 
month for data collection. The longer it takes, the better the 
result can be exhibited. This is because qualitative research is 
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APPENDIX 1 (Observation Guideline) 




is based on the 
learning objectives 





















method is suitable 




















method is based on 






Learning media are 
used to enhance the 
quality of the 
learning episodes. 
  
Learning media are 









4. Assessment Assessment is 
based on learning 
objectives. 
  
Clear instruction is 




scoring rubric is 








APPENDIX 2 (Observation I) 
Saturday, 14th of November 2020 













Learning material is 
based on the 
learning objectives 
and the learners’ 
needs. 
The learning material being observed 
is about how to do self-introduction in 
English. It is based on the learning 
objectives. The trainees need to learn 




language use for 
their purposes. 
The lesson has a clear view of what 
learners need to learn in introductions 




The lesson is broken down into 
manageable units and sequences from 
easier to more difficult items so that it 
can facilitate the learning process. 
Learning material 
can mediate between 
the learners and the 
target language. 
The lesson is learnable at the learners’ 
level of proficiency. It provides 
exercises and activities designed to 













method is suitable 
for learning material 
characteristics. 
CL and CLT are suitable for lesson 
characteristics. 
The teaching 
method is based on 
the learners’ 
characteristics. 
Concerning the trainees’ various 
characteristics, CL and CLT are based 




the learning process. 
The use of the Three-Steps Interview 







method is based on 
learners’ level and 
teaching/learning 
situation. 











Learning media are 
used to enhance the 
quality of the 
learning episodes. 
Copy-board, PowerPoint sides, 
computer, and language laboratory 
are used according to learning 
material characteristics. 
Learning media are 
used to present and 
reinforce essential 
knowledge/skills. 
Those media are used to display 
learning content as well as to 
reinforce the information with 
different media without repetition. 




Those media can facilitate various 
learners’ styles of learning (auditory, 







Assessment is based 
on learning 
objectives. 
The instructor assessed the trainees 
based on the learning objective 
through process-based evaluation. 
Clear instruction is 
used in the 
assessment. 
The instruction is clearly announced 
orally and reinforced by writing on 
the board. 
An appropriate 
scoring rubric is 
used in the 
assessment.  







APPENDIX 3 (Observation II) 
Sunday, 6th December 2020 












Learning material is 
based on the learning 
objectives and the 
learners’ needs. 
The learning material being observed 
is about making a telephone call in 
English. It is based on the learning 
objectives. The trainees need to learn 
how to make a phone call 
professionally in English. 
Learning material 
reflects effective 
language use for 
their purposes. 
Some strategic competencies 
provided in the modules are helpful 
for the students to make them easier to 




The stages of the material level are in 
order. From the easiest to the hardest, 
from familiar to unfamiliar items. 
Learning material 
can mediate between 
the learners and the 
target language. 
Based on the trainees’ level, the 












The teaching method 
is suitable for 
learning material 
characteristics. 
Communicative Language Teaching 
(CLT) is suitable for the lesson 
characteristics and shared the 
Competency-Based Training 
approach. 
The teaching method 
is based on the 
learners’ 
characteristics. 
CLT is based on the trainees’ 
characteristics where they are set in a 
condition where they have to 
communicate in the determined 
scenario. 
The teaching method 
can effectively 
facilitate the learning 
process. 
The role-play technique and drilling 
method (Direct Method) can 






The teaching method 















Learning media are 
used to enhance the 
quality of the 
learning episodes. 
Copy-board, PowerPoint sides, 
computer, language laboratory, and 
telephone are used to improve the 
learning quality based on the learning 
material characteristics. 
Learning media are 
used to present and 
reinforce essential 
knowledge/skills. 
The use of board and PowerPoint 
slides are to present material. The use 
of oral drilling and video is to 





Those media include audio, visual, 
and audio-visual items that can 








Assessment is based 
on learning 
objectives. 
The instructor assessed the trainees 
based on the learning objective 
through simulation and project-based. 
Clear instruction is 
used in the 
assessment. 
The instruction is clearly announced 
orally reinforced by writing the 
instruction on the board. 
An appropriate 
scoring rubric is used 
in the assessment.  







APPENDIX 4 (Observation III) 
Monday, 7th December 2020 













Learning material is 
based on the 
learning objectives 
and the learners’ 
needs. 
The learning material being observed 
is basic business correspondence. It is 
based on the learning objectives and 
the learners’ needs. 
Learning material 
reflects effective 
language use for 
their purposes. 
The authentic example of letter types 
was used to reflect the present or 




The learning material was arranged in 
a sequence where types, forms, and 
parts of the letter are exhibited clearly. 
Learning material 
can mediate 
between the learners 
and the target 
language. 
With the provided example and game 
given by the instructor, learning 














method is suitable 
for learning material 
characteristics. 
GTM is suitable with the lesson 
characteristic which is focused on 
reading and writing.  
The teaching 
method is based on 
the learners’ 
characteristics. 
GTM is based on the trainees’ 
characteristics where they can learn 




the learning process. 
GTM can effectively facilitate the 
learning process because new terms 
are explained in the native language. 
The use of the native language makes 
the lesson delivery easy to be 






method is based on 
learners’ level and 
teaching/learning 
situation. 
The method is appropriate for the 
learning situation. The game 
reinforces the trainees’ 










Learning media are 
used to enhance the 
quality of the 
learning episodes. 
Copy-board, PowerPoint sides, 
computer, and language laboratory 
are used to improve the learning 
quality based on the learning material 
characteristics. 
Learning media are 
used to present and 
reinforce essential 
knowledge/skills. 
The use of media is used to show and 
exhibit information about types, 
forms, and parts of the letter and 






Those media include audio, visual, 
and audio-visual items that can 








Assessment is based 
on learning 
objectives. 
The instructor assessed the trainees 
based on the learning objective. 
Clear instruction is 
used in the 
assessment. 
The instruction is clearly announced 
orally and showed on the computer 
screen. 
An appropriate 
scoring rubric is 
used in the 
assessment.  







APPENDIX 5 (Observation IV) 
Wednesday, 9th December 2020 













Learning material is 
based on the 
learning objectives 
and the learners’ 
needs. 
Giving a presentation is based on 
learning objectives. Delivering a good 
presentation is one of the skills needed 
by the trainees. 
Learning material 
reflects effective 
language use for 
their purposes. 
Learning material reflects effective 






The examples of specific topic don’t 
include expressions in English so that 





learners and the 
target language. 


















Project-Based Learning (PBL) is 
suitable with the lesson characteristics 
where the trainees are informed that 
by the end of the unit session, they 
have to do a presentation project. 
The teaching 
method is based on 
the learners’ 
characteristics. 





PBL can effectively facilitate the 
learning process because they are 











method is based on 
learners’ level and 
teaching/learning 
situation. 
The method is appropriate for the 
learning situation. The trainees are 
focused on a relationship that is 










Learning media are 
used to enhance the 
quality of the 
learning episodes. 
Copy-board, PowerPoint sides, 
laptop, LCD projector, mobile phone, 
computer, and language laboratory 
are used to improve the learning 
quality based on the learning material 
characteristics. 
Learning media are 
used to present and 
reinforce essential 
knowledge/skills. 
The use of media is very influential to 
the learning activity for knowledge 
and skill of reading, writing, listening, 






Those media include audio, visual and 
audio-visual items which can 









based on learning 
objectives. 
Assessment is based on the project 
outcome. The instructor assessed the 
trainees based on the learning 
objective. 
Clear instruction is 
used in the 
assessment. 
The instruction is clearly announced 
orally and repeat several times. 
An appropriate 
scoring rubric is 
used in the 
assessment.  







APPENDIX 6 (Interview Guideline) 
1. What is/are the learning objective(s) of English teaching and 
learning at BLKK PPNT? 
2. Is there any textbook used for English teaching and learning at 
BLKK PPNT? 
3. If yes, what textbook is used as learning materials? 
4. What methods are implemented to teach English at BLKK 
PPNT? 
5. What teaching media are provided to facilitate the English 
teaching and learning process at BLKK PPNT? 
6. Are there audio, visual and audio-visual media that are used 
during the learning process? 
7. How do you assess the students’ achievement at BLKK PPNT? 






APPENDIX 7 (Interview Transcript) 
Researcher : What is/are the learning objective(s) of English 
teaching and learning at BLKK PPNT? 
Instructor : To be honest, this is a really hard question for me to 
answer. Soalnya untuk jurusan Bahasa kita masuk pilot 
project jadi masih agak blurry. Sebenernya pelatihan 
ini bertujuan untuk menyediakan pelatihan Bahasa 
Inggris secara gratis dimana nantinya lulusan dari sini 
diproyeksikan bisa menguasai Bahasa inggris buat 
front liner. 
Intinya, I can say that the objectives of this training lead 
us to two main objectives. Sambil baca gak apa-apa 
ya? Yang pertama tujuan umum yaitu to provide free 
training to prepare human resources who are able to 
compete in the workplace and to increase 
employability jika kita merujuk pada peraturan 
pemerintah. Yang kedua tujuan khusus yaitu to 
improve the trainees’ skill upon the completion of 
training session in the use of foreign language 
educationally and their ability to use English 
operationally in daily conversations at work such as 
greetings, introduction, making telephone calls, basic 
daily conversation at work, basic business 
correspondence, and also giving a presentation on the 
persistence of social customs, decency norms, and 
professional etiquette jika kita merujuk pada SKKNI. 
Researcher : Is there any textbook used for English teaching and 
learning at BLKK PPNT? 
Instructor : Yes, absolutely. Kita pakainya module. Itu udah dari 





Researcher : If yes, what textbook is used for learning material? 
Instructor : Banyak, ada sekitar 6 unit. Jadi modulenya dipisah-
pisah. Yang pertama itu greetings, terus introduction, 
making telephone calls, basic daily conversation at 
work, basic business correspondence, sama yang 
terakhir giving presentation. Tapi menurut saya 
“making telephone calls” is like the soul of this 
training. Karena semua kompetensi unit bakalan 
kepakai di bab ini. 
Researcher : What methods are implemented to teach English at 
BLKK PPNT? 
Instructor : Biasanya saya pakainya ya role-play. Kan kalau di 
customer service ada praktek telfon menelfon. Jadi 
saya sering banget pakai metode itu. Karena waktunya 
singkat, jadi suka saya suruh ngapalin pakai metode 
drilling. Kalau selain itu paling diskusi, kerja 
kelompok, kadang juga games. 
Researcher : What teaching media are provided to facilitate the 
English teaching and learning process at BLKK PPNT? 
Are there audio, visual, and audio-visual media that are 
used during the learning process? 
Instructor As you can see during your observation, ada copy-
board, ada computer, terus kita juga hampir tiap hari 
pakai lab Bahasa. Kadang kita juga pakai telephone 
buat role-play. Disini juga disediakan wifi buat 
fasilitas pembelajaran. Soalnya kadang saya juga 
akses YouTube buat materi tambahan dan listening 
dialog. Kadang juga buat listening song. Peserta juga 






Researcher How do you assess the students’ achievement at BLKK 
PPNT? 
Instructor : Kita ada 3 aspek yang harus dinilai dalam pelatihan 
ini. Aspek P (pengetahuan), aspek K (kompetensi), dan 
aspek S (sikap). Untuk pengetahuan kita pakai tes 
tertulis. Sedangkan untuk aspek kompetensi dan sikap 
kita nilainya dari tes praktek.  
Researcher : How many times do you assess the students during the 
training? 
Instructor : Kalau evaluasi kita adaain tiap hari. Kita ada juga 
assessment di tiap akhir unit. Jadi kalo unitnya ada 6 
berarti total ada enam kali tes. Terus nanti pas akhir 
pelatihan juga ada final assessment. Untuk jenis tesnya 
ada test lisan/wawancara dan praktek yang mana itu 
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